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appointed Scott Pruitt—a known climate change denier—to direct the federal 

Environmental Protection Agency (Davenport 1). Contrary to what the world’s leading 

scientists have proven with extensive data, Pruitt does not believe that carbon dioxide is 

“the primary contributing factor to global warming,” which will undermine advocates’ 

attempts to protect our natural environment. The current situation is dire. 

     Tree frogs, turtles, birds, sharks, 

manta rays, phytoplankton, 

honeybees—all of these species are in 

danger of becoming extinct if people 

do not wake up and realize the 

necessity for changing the way humans 

interact with the environment. Many 

people wrongfully assume that 

nonhuman species are not worthy of 

recognition; their suffering does not 

matter if they are not human (what 

Haraway refers to as 

anthropocentrism). If they do not 

exhibit any human qualities, then their 

lives are not grievable. And yet, there 

are instances where it is apparent that 

animals  are fully capable of exhibiting 

qualities often regarded as uniquely human. Animals feel fear, anxiety, happiness, grief, 

and pain just like humans do. For instance, elephants engage in mourning rituals when 

members of their social group die by hovering around the corpse of the deceased and 

exploring the remains with their tusks. Scientists have discovered that just like humans, 

elephants are capable of crying when they experience emotional distress caused by grief 

(National Geographic). Moreover, these magnificent creatures are also capable of creative 

expression using tools  (e.g. Suda the elephant), a practice most would believe is reserved 

Fig. 44. An elephant slaughtered by a poacher for his ivory 
tusks. Photograph taken by an anonymous photographer in “Sri 
Lanka Destroys its Ivory, Apologizes to Poached Elephants” by 
Ashely Mansour. (Lady Freethinker: For a Free and 
Compassionate World; 8 Feb. 2016; Web; 5 Sept. 2016).

Fig. 45. Suda the Elephant, painting a portrait with her trunk. 
Photograph taken by Dean Wickham in “An elephant painting a 
picture in Thailand”. (Theroadtoanywhere.com; 2013; Web; 5 
Sept. 2016). 
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specifically for humans. As shown in fig. 45, the remarkable elephant Suda attracts visitors 

from around the world by painting with her trunk. Her trunk is as an extension of her Self, 

and her unique abilities demonstrate that nonhuman species deserve recognition as much 

as humans. As one student revealed in her research paper on the Ivory Trade, elephants 

continue to be slaughtered at an alarming rate throughout Africa and Asia to acquire their 

tusks (see fig. 44)—a barbaric practice that warrants recognition and response-ability. And 

yet for some reason, the suffering of nonhumans repeatedly goes ignored by the masses 

because these species rely on humans to speak for them. The exigency for bearing witness 

to nonhuman suffering is crucial because humans and nature are bound together. What will 

happen to human existence if mass extinction of countless species continues at this 

alarming rate?        

     Donna Haraway’s research in When Species Meet focuses primarily on abuses animals 

experience through lab experiments in her section on sharing suffering. However, her 

argument is applicable to any being—whether human or nonhuman—whose lives have 

been deemed expendable through “the logic of sacrifice” (e.g. testing on animals to prevent 

harm to humans) (76). Regardless of a living being’s position within the structure of 

society, every living creature “has face,” deserves visibility and has the right to live a 

quality life free of pain and suffering (76). For these reasons, recognition and response-

ability are warranted. This remains a challenge. As Haraway explains:  

The needed morality, in my view, is culturing a radical ability to remember 

and feel what is going on and performing the epistemological, emotional, 

and technical work to respond practically in the face of the permanent 

complexity not resolved by taxonomic hierarchies and with no humanist 

philosophical or religious guarantees. Degrees of freedom, indeed: the open 

is not comfortable” (75). 
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A logic of sacrifice indicates “there is no responsibility 

toward the living world other than the human,” and 

Haraway rejects this sentiment. She argues that all living 

creatures are worthy of recognition and response; to 

perceive that only human beings can be “murdered” 

whereas other living creatures are “killed” “is the height 

of moral outrage…the definition of genocide” (78). Just 

as marginalized groups have been “othered” by 

patriarchal regimes, nonhuman beings endure 

oppression and pain, yet it is regarded as “sacrifice” 

rather than “inhumane.” As shown in fig. 46, lab animals 

are subjected to pain and suffering as part of this logic. 

The logic of sacrifice is extremely problematic because it reinforces the notion that certain 

lives are grievable while others are not. It is precisely because of this issue that those who 

are targeted as a scapegoat and worthy of sacrifice, whether animal or otherwise, demand 

recognition and response. “Reaction is for and toward the unfree; response is for and 

toward the open…I suggest that it is a misstep to separate the world’s beings into those 

who may be killed and those who may not” (78-9). What is the difference between the pain 

and suffering shown in the image of lab monkeys in comparison to the image of the children 

from the My Lai Massacre as shown in fig. 47 and fig. 48? Granted, most people would 

probably argue that one cannot compare human children to monkeys, but who is to say one 

species suffers more than another when it comes to physical pain? According to Jones, 

members of “the establishment” believe they are a separate, superior species and target 

specific groups in order to conduct unethical testing and control the population. Power 

elites rationalize the oppression of others by depicting ethnic minorities and those trapped 

at the lower end of the socioeconomic totem pole as a subspecies on a par with nonhuman 

creatures.  Perhaps if the rhetorical culture began recognizing that humans and nonhumans 

deserve the same rights, the logic of sacrifice would not extend itself to marginalize groups 

during times of war. Simultaneously, if people regarded the pain of human and nonhuman 

Fig. 46. Lab monkey subjected to painful 
experiments as part of the “logic of 
sacrifice.” Photograph taken by an 
anonymous photographer in “Should We 
Use Animals for Testing?” (Debate.org; 
2017; Web; 5 Jan. 2017).
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“others” as equal, perhaps the recognition and response Haraway calls for may lead to more 

aggressive action. 

     Interestingly, Oliver points out a critical matter: “The issues of the relationship between 

power and identity, subjects and those othered, the process through which positions are 

curdled and solidified cannot be recognized by the eye-witness; they cannot be seen. The 

stakes are precisely the unseen in vision—the process through which something is seen or 

not seen” (Oliver 158). Information that resides beyond the frames of war is unattainable 

by the viewer; as such, the ability to respond is crippled. There are innumerable stories 

revealed via rhetorical culture, but too many crying voices continue to go unheard. Without 

visibility we can neither witness nor recognize, but if we can recognize the suffering of 

those whose stories permeate a rhetorical culture, we can use our agency to act ethically 

and response-ably. I concur that teachers have the agency to response-ably inspire students 

to compose projects that address these serious concerns. It is from here that we will 

examine ways in which students become alive through their writing, and use their agency 

in order to compose for the common good. 

Fig. 47. Two Vietnamese children during 
the My Lai Massacre of 1968. Photograph 
taken by Ron Haeberle. (LIFE; 16 Mar. 
1969). 

Fig. 48. Lab monkeys holding one another for comfort. It is clear to 
see that both nonhuman and human beings “have face.” Photograph 
taken by an anonymous photographer in “Animal Testing.” 
(Animal Liberation Front; Web; 05 Dec. 2016)
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Movement: Composing as “Embodied Experience” 

     In Being Alive, Tim Ingold claims that knowledge is not derived through the process of 

data collection and observation, but rather through the process of movement; as humans 

take different pathways during their lives, they engage in “wayfaring” and create lines that 

form “knots” which ultimately become the “meshwork” of their existence. He conceives 

the human as a “singular nexus of growth within a continual unfolding field of 

relationships” and postulates that growth is a fundamental component to movement (xii). 

Like Haraway’s notions of semiotic materiality, Ingold states that technologies are the 

means through which humans utilize their skills, observe, gain knowledge and, essentially, 

move through the world. He uses detailed descriptions of writing and drawing to illuminate 

the process of using different tools; the combined effect of the person using the tool in 

accordance with the tool itself and the material; and, the function of perception and action 

(53). He surmises that human operators work together with the machines, therefore through 

the process of writing, a human being achieves movement (hence, “becoming”).  

     Ingold postulates that lives are lived by moving through and around places via 

“wayfaring,” an “embodied experience.” As a life unfolds, humans leave a trail; every 

movement creates a line, and as humans inhabit different places, they create the meshwork 

of their lives. “Where inhabitants meet, trails are entwined, as the life of each becomes 

bound up with the other. Every entwining is a knot, and the more that lifelines are entwined, 

the greater the density of the knot” (148). Writing is a meshwork, a way of entwining 

lifelines and forming knots that change all of those who are entwined in the process. These 

knots refer back to Greer’s definition of agency, for writing reflects embodied experience 

and shapes our rhetorical culture.  

     Ingold imagines “a world of incessant movement and becoming, one that is never 

complete but continually under construction, woven from the countless lifelines of its 

manifold human and nonhuman constituents as they thread their ways through the tangle 

of relationships in which they are comprehensively enmeshed” (141). Ingold describes 

wayfaring as a mode through which living entities inhabit the earth, and human beings 

become enmeshed within their “domain of entanglement” (71). Humans live in a meshwork 
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of lines that are continuously in flux, knots in a tissue that create the tangle of texture (70). 

As he describes the relational constitution of being in conjunction with the primacy of 

movement, Ingold suggests that rather than perceiving an organism in a circular shape that 

is cut off from the outside world, that we perceive an organism as a line that has no 

boundaries--a “trail of movement or growth” (69).  

     If the goal of a composition course entails students using their agency response-ably, 

one could argue that the work they produce represents the knots Ingold describes. Writing 

about representations of suffering is a form of rhetorical witnessing, for the writer 

recognizes the pain of the “other” by responding. The camera is instrumental in framing an 

event, but the pen is instrumental in composing an argument that provides a broader context 

to help fight social injustice. Sontag argues that images and the written word must operate 

together in order to raise ethical consciousness, for the image alone is fragmented and lacks 

narrative coherence. More importantly, a photograph fails to achieve significance within a 

culture if it is not embraced during times of political consciousness. This claim creates the 

exigency for students to write about the significance of both linguistic and visual frames 

of the dark side.  

     For some of people, creating work is an urgency, a need to purge something deep within, 

and in order to accomplish this, humans rely on various technologies. A writer relies on his 

or her pen, the war photographer his or her camera, and through each of these interactions 

with the material, we create meaning. Through the composing process, we engage in 

movement and leave a trail, “the body always-in-the-making”—the text and the body are 

one (Haraway 163). Writing involves an intertwining of the mind and body as the student 

focuses on a particular subject; semiotic materiality emerges from every thought, every 

feeling one attempts to grasp at that moment in time through the creative process. 

Philosophically, every line written reflects a fragment of the student’s soul—even as the 

writing itself contributes to the soul’s “becoming”—and so marks the world in a 

meaningful way however abstract that may seem. Simultaneously, the writing process 

imprints upon the student writer, the meshwork of writing shaping him or her in significant, 
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irreversible ways. The writer’s pen is an extension of the self, and as one’s thoughts become 

crystallized onto paper, s/he becomes immortalized.  

III 

Practical Applications 

James Nachtwey’s TEDTalk 

“The hottest places in hell are reserved for those who, in times of great moral crisis, 

maintain their neutrality” (Dante Alighieri, Inferno).  

     This section focuses on the work of witness photographer James Nachtwey. Nachtwey’s 

contributions to shedding light on issues related to war, famine, genocide, disabled 

veterans, racial injustice, and poverty reflect the theory and praxis of rhetorical witnessing 

and illustrate the process of confronting the dark side as a responsible, response-able 

witness. Taking into account the ethical considerations of bearing witness in the classroom, 

the attempt here is to demonstrate what it means to move “beyond recognition” and the 

ways this can be accomplished. It will examine the potential for the witnessing process to 

help students not only understand the significance of human suffering but try to engage 

responsibly and response-ably. Nachtwey’s speech in conjunction with images of war 

demonstrate what his rhetorical agency as a first and second-person witness was and what 

he felt was his ethical responsibility to bear witness to extensive trauma throughout the 

world. Finally, students’ responses to Nachtwey’s multimodal presentation through their 

own work demonstrate their rhetorical agency as third-person witnesses.  

     As part of our discussion on witnessing, recognition, agency, and ethics, students watch 

a short twenty-minute video and apply terms and concepts from the course website and 

Peter’s “Witnessing” to complete either an in-class assignment or an essay assignment. In 

both cases, they are asked to ponder what it means to witness the suffering of others in light 

of recognition, why it is vital to bear witness to atrocity and other aspects of social injustice, 

and what our responsibilities and response-abilities are as third-person witnesses to 

suffering. They must explain what the function of war photography in a democratic society 
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is, what their reactions are to certain images, and what they believe the role of a war 

photographer should be.  

     In Nachtwey’s moving TED talk, he describes the importance of witness photography 

for bringing to light transnational matters of concern. Nachtwey grew up during the 

Vietnam and Civil Rights era, inspired by the sweeping social movements and critical 

questions raised regarding foreign policy and government abuses. As a response to the 

unprecedented view of the Vietnam War, a political divide within the United States 

emerged that still exists today. The prevalence of war photography has significantly 

decreased since Vietnam as a result of a highly regulated, corporate-owned media system 

that leaves American citizens in the dark. This regulation was a response to the 

unprecedented view of war that resulted from Vietnam coverage. In reference to the 1960s, 

Nachtwey remarks, "Our political and military leaders were telling us one thing and 

photographers were telling us another. I believed the photographers" (Nachtwey 1:08). His 

desire to seek the truth amid a fury of chaos and government cover ups motivated Nachtwey 

to dedicate his life to exploring the most crucial questions related to social justice in order 

to raise awareness and fight for change. Nachtwey’s work proves that the role of the 

photojournalist in a democratic society is paramount. 

     According to Nachtwey, war photography is "vital" in a democratic society because as 

a journalist, there is a responsibility to identify problems in society so that they can be 

solved (Nachtwey 3:09). One of the main purposes of documentary photography is to 

provide a voice for those who cannot speak for themselves and present a point of view for 

victims who suffer from war and various social injustices. Nachtwey purports, "What 

happens at ground level, far from the halls of power, happens to ordinary citizens one-by-

one. And I understood that documentary photography has the ability to interpret events 

from their point of view" (Nachtwey 2:20). Documentary photography not only represents 

a powerful form of rhetorical witnessing, it also has the power to inspire students in a 

multimodal composition course to write about topics that matter and to act ethically and 

response-ably.       
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       Upon viewing any variety of Nachtwey’s images, it is impossible to understand the 

context of the images due to the fact that there are no explanations or narrative devices. 

The victims remain nameless, and their stories are not told beyond the framing of reality 

as Nachtwey chose to depict it. Without a deeper understanding of the political implications 

that surround the context in which the images were taken in the Sudan, for instance, images 

lose their resonance with viewers. Sontag questions if, given the saturation of images 

through the media system, photographs attain the power to move viewers into thinking 

politically about war photography. I think a more important question to explore is not 

whether images have the power to alter perceptions or raise awareness, but whether images 

of war can spur the necessary response from viewers. Sontag believes that the only way 

that this can be achieved is if an image has shock value, for the more shocking an image 

is, the more likely it will evoke an emotional response (68). 

      At the end of James Nachtwey’s profoundly moving and influential TEDTalk, he 

provides a narrative to contextualize the image shown in fig. 49. This example emphasizes 

the power of the written word when it operates in conjunction with visual rhetoric. 

After the fall of Suharto in Indonesia, I began to explore conditions of 

poverty in a country that was on its way towards modernization. I spent a 

good deal of time with a man who lived with his family on a railway 

embankment and had lost an arm and a leg in a train accident. When the 

story was published, unsolicited donations poured in. A trust fund was 

established, and the family now lives in a house in the countryside and all 

their basic necessities are taken care of. It was a story that wasn't trying to 

sell anything. Journalism had provided a channel for people's natural sense 

of generosity, and the readers responded.  

This image in juxtaposition with Nachtwey’s narrative illustrates how witnesses have an 

ethical obligation to recognize and share the suffering of others, and writers have the 

agency to help fight any number of social injustices that have become visible through the 

altruism of documentary photography. Just as a photographer accomplishes this feat 

through the process of photographing atrocities, a writer can do so through writing. When 

http://www.ted.com/talks/james_nachtwey_s_searing_pictures_of_war.html#763000
http://www.ted.com/talks/james_nachtwey_s_searing_pictures_of_war.html#765000
http://www.ted.com/talks/james_nachtwey_s_searing_pictures_of_war.html#765000
http://www.ted.com/talks/james_nachtwey_s_searing_pictures_of_war.html#768000
http://www.ted.com/talks/james_nachtwey_s_searing_pictures_of_war.html#771000
http://www.ted.com/talks/james_nachtwey_s_searing_pictures_of_war.html#771000
http://www.ted.com/talks/james_nachtwey_s_searing_pictures_of_war.html#780000
http://www.ted.com/talks/james_nachtwey_s_searing_pictures_of_war.html#780000
http://www.ted.com/talks/james_nachtwey_s_searing_pictures_of_war.html#787000
http://www.ted.com/talks/james_nachtwey_s_searing_pictures_of_war.html#793000
http://www.ted.com/talks/james_nachtwey_s_searing_pictures_of_war.html#793000
http://www.ted.com/talks/james_nachtwey_s_searing_pictures_of_war.html#796000
http://www.ted.com/talks/james_nachtwey_s_searing_pictures_of_war.html#799000
http://www.ted.com/talks/james_nachtwey_s_searing_pictures_of_war.html#799000
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students view images of human suffering and listen to the narratives that accompany them, 

they can better understand the importance of sharing suffering response-ably through the 

multimodal composition process. Nachtwey’s work is merely one example of how 

multimodality can be incorporated within the content of a composition course to teach 

students the importance of rhetorical witnessing and agency. We need to continually open 

our eyes to a new world, bear witness to different moments, recognize the world is not 

complete, and through this re-birth, demonstrate the capacity for “being alive” in the most 

ethical, response-able way possible. 

Multimodal Project: Challenging Students to Compose Responsibly and Response-Ably 

     What should teachers do with their unique position in the classroom? How do we teach 

students responsible ways to use their writing skills and creativity?  Each and every one of 

us has the power to work toward positive change—but what does that mean for students 

beyond the classroom? In Fall 2011, I taught in a multimodal classroom for the first time. 

Prior to this experience, I taught public speaking, fundamentals of communication, and 

first-year literature and composition courses. I was largely unfamiliar with the concept of 

multimodality and designed the department-required multimodal project as a “fun” 

assignment to wrap up the end of the semester. It had not occurred to me to require students 

Fig. 49 Indonesia man caring for his family after losing an arm 
and a leg in a tragic train accident. Photograph taken by James 
Nachtwey and presented in his TEDTalk, “My Photographs Bear 
Witness.” (Apr. 2007; Web; 27 Nov. 2012). 
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to compose these projects as part of the scaffolding process between their research papers 

and gave them the option to choose a different topic altogether. One student’s efforts 

making a short video based on his research paper revealed to me the potential for 

multimodal composition. While most of the students composed their projects within a few 

days, this student clearly put forth an extraordinary amount of time and effort. His video, 

The Myth of the American Dream, illustrates the problem of living in an anaesthetized 

society and ends with solutions for how we can wake up from this ongoing myth. Although 

the audio elements need some work, the visual elements and organization of ideas created 

a compelling message, and he received a standing ovation from his peers. The gears back 

turning in my mind.    

     The following spring semester, I began the first day of class as I usually do: with an 

open-ended questionnaire that asks students to outline their research interests and 

expectations for the course. One student—an engineering major—openly (and in a rather 

hostile manner) admitted he expected to gain absolutely nothing from “a boring English 

class” that he had not already learned in high school. He expected to write about topics that 

did not interest him, turn them in for credit, get his ‘A’, and never think about the papers 

of the course ever again. Initially, I felt a mixture of irritation and hurt by this student’s 

comment and stewed about it for quite some time. The more I thought about this student, 

the more I realized that not only was he right to a certain extent—but that it was my job to 

change his mind about what “an English class” could be. How could I get students’ 

attention? This is when I decided to ask students to venture “down the rabbit hole” and 

explore “the dark side” for their research projects. I revamped the reading schedule to cover 

more controversial topics and held round table discussions to get students engaged in the 

process of deliberation. Instead of holding the reins by lecturing every day, I began sitting 

back and listening to what students had to say about a variety of issues I previously never 

dared to discuss in class. This more open format helped me to shift gears toward a more 

Freirean pedagogy that focused on what students wanted to get out of the class. However, 

it was not until I began researching the concept of rhetorical agency in conjunction with 
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my interest in rhetorical witnessing that I began to realize the potential for a multimodal 

course that emphasized frames of the dark side. 

     About a year later, I launched an online course designed to cover the dark side and 

rhetorical witnessing around responsible, response-able composition practices through 

short writing assignments and a major research project. Each of the discussion board 

assignments reflects, in some way, what students are supposed to be working on for their 

research projects. This scaffolding process includes a research proposal, annotated 

bibliography, research outline, storyboard, first research draft, final research paper, and 

final multimodal project (usually the equivalent of a rough cut) that needs to be published 

on the internet. The initial results exceeded my expectations, and students continue to 

impress me with their thoughtful application of concepts discussed in class along with their 

technical proficiency composing creative and inspiring projects. For example, one student 

created a video on human trafficking which includes various visual aids, background 

music, and a voice over to create a captivating third-person testimony. She ends the video 

with links to such organizations as The A21 Campaign, The Polaris Project, and 

Love126.org aimed toward helping victims. Another student examined the drug war 

epidemic by creating a public service announcement on cocaine addiction and the 

normalization of drug use by the media. He uses linguistic elements, dark and foreboding 

images, and background music to set the tone for the topic and reinforce the extent of the 

problem. He ends with a plea for viewers to vote ‘yes’ for proposal 3 which supports 

‘Mothers Against Drugs in the Media.’  

     Many students choose topics due to a personal investment in the subject matter such as 

a female ROTC student’s project on sexual abuse in the military or an environmental 

engineer’s project on the effects of industrialization on the environment. One student 

endured severe bullying throughout high school and wanted to use his experiences to 

encourage others to speak out against cyberbullying. Even though he struggled throughout 

the composing process, it was apparent that he felt strongly about the subject matter by the 

amount of time and effort he put toward his final self-narrated PowerPoint. At the end of 

the semester, the student sent a private email to thank me for the supportive feedback I 
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gave him and let me know how much he enjoyed the course. The assignment gave him an 

opportunity to share his suffering with others while working through some of his pain, even 

though it was indirectly part of the project. In this way, I believe the very “meshwork” of 

his life gave him the courage to leave a “trail” in the public sphere—who knows how many 

people he may have influenced by publicly sharing his work? I believe that if a rhetor can 

influence just one person, he or she has been successful.   

Conclusion     

     “To remain indifferent to the challenges we face is indefensible. If the goal is noble, 

whether or not it is realized in our lifetime is largely irrelevant. What we must do therefore 

is strive and persevere and never give up” (Dalai Lama XVI). The power of response-able 

writing is revolutionary; all we have to do is convince students that their voices matter and 

they have the ability to make a difference. A pedagogy of witnessing is about slow, 

incremental change. Students’ “voices” matter. The “trails” they leave behind matter. It is 

up to us—the “good” teachers—to convince students their voices matter and provide them 

with the guidance and encouragement they need to find the right path.  

     It is my belief that by examining testimonies in a variety of forms—whether these are 

linguistic or visual frames of the dark side—one gains the psychic ability to enter a new 

world that exists far beyond the here and now and helps students understand the vastness 

and complexity of issues related to suffering. As we read about and look at victims of 

atrocity, we are compelled to think critically about the state of the world we live in today 

in a way that connects us with people we have never even met. Oliver reminds us, “Far 

from being alienated from the world of others, we are intimately and continually connected, 

and responding, to them” (198). I believe teachers have the responsibility and agency to 

encourage students to compose projects that address these serious concerns. The camera is 

instrumental in framing an event, but the pen is instrumental in composing a clear 

argument; together, these two modes of communication provide a broader context for 

audiences to more effectively help fight social injustice. Sontag argues that images and the 

written word must operate together in order to raise ethical consciousness, for the image 
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alone is fragmented and lacks narrative coherence. More importantly, a photograph fails to 

achieve significance within a culture if it is not embraced during times of political 

consciousness. This claim creates the exigency for students to act as second or third-person 

witnesses to human and/or nonhuman suffering by creating their own frames of the dark 

side.  

      “To surmount the situation of oppression, people must first critically recognize its 

causes, so that through transforming action, they can create a new situation, one which 

makes possible the pursuit of fuller humanity” (Freire 47). Ideally, the multimodal 

composition instructor must create a positive communication climate in the classroom to 

promote discussion and deliberation. Courses that incorporate process-oriented writing 

activities require an engagement with reading and audiovisual materials that helps students 

understand and apply relevant terms and concepts related to rhetorical witnessing. By 

showing students the ways in which artists, filmmakers, writers, or photographers have 

used their talents responsibly and response-ably to fight social injustices, they can become 

motivated to create meaningful work that has the potential to influence the rhetorical 

culture. As Bertolt Brecht points out, “Art is not a mirror to hold up to society, but a 

hammer to shape it.” A course related to witnessing and frames of the dark side can address 

any number of issues: war, famine, genocide, poverty, testing on human subjects, germ 

warfare, forced sterilization, eugenics, environmental contamination, conditions of the 

poor and working class, racial struggles, gender inequality---the possibilities are endless. 

With this in mind, I urge teachers to use their agency responsibly in the class to inspire 

students to research and write about topics that have the power to raise awareness and instill 

change—this, I believe, is the very definition and purpose of “response-able writing.” As 

poet philosopher Ben Okri once said, “The most authentic thing about us is our capacity to 

create, to overcome, to endure, to transform, to love, and to be greater than our own 

suffering.” 
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Chapter 5 

Why A Pedagogy of Witnessing? Why frames of the dark side? 

Introduction 

     Jean Baudrillard’s Simulacra and Simulation poses a critique of our virtual culture to 

demonstrate the ways in which we are living in a hyper-reality, far removed from truth and 

nature. The spectacles we experience en masse not only distort our perception of reality, 

they support a cultural ideology that is essentially self-centered and materialistically 

driven. Baudrillard’s sophisticated philosophy has influenced numerous rhetors, including 

the creators of such dystopias as The Matrix. In The Matrix, computer hacker Neo suspects 

that the world he lives in is not quite as it seems. When he meets Morpheus (a reference to 

the Greek God of dreams), Neo must make a choice between two pills: the red one will 

allow him to explore the truth and see “just how deep the rabbit hole goes” so that he can 

fight against the injustices of his oppressors; the blue one will give him blissful ignorance 

in a simulated world in which he must unknowingly spend the entirety of his existence 

unknowingly—as a slave. This film presents an important notion: our consciousness 

remains far removed from reality and the truth of human existence in the face of larger 

structures of power. The fact that a notorious reality star--whose life could not be farther 

from the reality of most people—managed to can garner enough support to become 

president despite his character, lack of qualifications, and divisive rhetoric is confounding. 

     In regard to education, the current states of affairs in this country is frightening. Since 

Donald Trump finagled his way into office, he has appointed the highly unqualified Betsy 

Devos as Education Secretary—who will, no doubt, destroy our already crumbling public 

education system—and made moves to pull funding from the National Endowment of the 

Arts and National Endowment of the Humanities (Deb 1). If our educational system is 

under attack by people who do not value education, then the exact same values that underlie 

our democracy are under attack as well. As teachers and administrators, we need to stop 
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and think critically about how something like this can happen and what positive actions we 

can take moving forward. We need to show students—to the best of our ability--what is 

actually happening in the world, the dangers of living in a society of spectacles, and the 

detrimental effects of apathy in a culture driven by violent pleasures, fantasies, and the 

false assumption that materialism in some way equates happiness. These desires and 

distractions are either directly or indirectly related to the suffering of others whose lives 

have been deemed ungrievable by an insatiable global empire. As teachers, we must ask 

our students and ourselves: what is at stake if we turn a blind eye to human and non-human 

suffering?  

    Sir Ken Robinson identifies a major part of the problem: educators need to create new 

ways to wake students up instead of anaesthetizing them.  “A Pedagogy of Witnessing: 

Linguistic and Visual Frames of the Dark Side in the Multimodal Classroom” is a Burkean 

move to encourage students to bear witness to the dark side by taking the red pill—the 

essence of responsibility and response-ability. Through a series of writing exercises that 

ask students to synthesize concepts from an array of challenging reading material, images, 

and films, students can: 1) deconstruct the rhetorical framing of artifacts in order to 

understand ways to compose their own work; 2) visualize the underlying structures that 

influence their own way of thinking; 3) reframe how they think about witnessing, our media 

system, our government, foreign policies, the corporate-ocracy, and suffering. The 

multimodal classroom provides students with the necessary tools to help create new, 

independent media with the ability to influence the public, and a pedagogy of witnessing 

can help provide the impetus for positive change. By starting in the distant past and asking 

students to analyze various frames of the dark side, they come to see on their own how 

recent events have transpired, the dangers of sitting idly by on the sidelines as spectators, 

and the exigency for working toward the common good. This chapter will reinforce my 

argument for Edu-Activism in terms of a pedagogy of witnessing. So why a pedagogy of 

witnessing? Why frames of the dark side?  
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I 

Reinforcing the Exigency 

     In the award-winning film Mr. Holland’s Opus, Principle Jacobs tells Mr. Holland, “A 

teacher has two jobs. Fill young minds with knowledge, yes, but more important: give those 

minds a compass so that it does not go to waste.” Although Principle Jacobs’ first premise 

seems to contradict Freire’s criticism of bank deposit teaching, the second premise 

perfectly encapsulates the purpose behind my teaching philosophy: to lead students from 

the darkness into the light by giving them the tools necessary for survival. Much like a 

labyrinth, students take a journey through the maze of life, coming to forks in the road 

wherein the choices they make either take them toward enlightenment or down the path of 

darkness. A liberatory pedagogy strives to shed light on dark subjects by showing students 

the myriad ways in which overarching power structures oppress them. Intersections among 

history, the media, and the political economy are integral to courses of this nature to nurture 

well-informed critical thinking and logical reasoning.  

Literacy and Media Literacy in an Era of “Faux News” 

     Early in the semester, it is important to illustrate to students that although they reside in 

privileged positions from an educational standpoint, no matter how smart they are, how 

much research they have conducted, or how well they write, “Every new bit of knowledge 

is merely indicative of a wider ignorance” (Hejinian). I fervently believe excellent writers 

are avid readers, therefore to become a better writer, students must read. Students take for 

granted one of the most important skills they can ever master: reading! They must 

recognize the privilege in reading, the history of literacy, the current problem of illiteracy, 

its ties to freedom, and why it is in their own best interest to read as much as they can. “If 

there’s nothing out the windows look at books” (Hejinian 125). More importantly, they 

must surround themselves with the kind of literature that will nourish their minds rather 

than feed into political echo chambers lacking in substance or truthfulness.  

     Media literacy is a crucial aspect of witnessing and bearing witnessing in the 

multimodal classroom because it not only helps students to better understand events that 
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are framed in myriad forms of rhetoric, but how to more clearly and logically frame their 

own compositions. Our current state of affairs is one in which the white supremacist 

capitalist patriarchy bell hooks describes in Teaching to Transgress continues to oppress 

marginalized groups, legitimizing the rise of alt-right power by bearing false witness. The 

alt-right bears false witness under the negligible pretense that equality for the 

disenfranchised oppresses those in privileged position who resist the equal distribution of 

power. Obama’s presidency created an illusion supporting the decline of racism and a shift 

toward equal rights for women, minorities, and the LGBTQ community. What we have 

learned from this recent election—in conjunction with trends emerging in other countries-

-is that not only is racism alive and well, but sexism, misogyny, homophobia, and 

xenophobia have been legitimized by those who have taken power. Blatant ignorance and 

hate speech—while supported by the first Amendment—remain a social taboo for anyone 

who wants to live in an enlightened, civil society. Somehow, the absurd argument that 

“tolerance is a two-way street” has given credence to the notion that advocates for 

marginalized groups should have to tolerate intolerance. People continually fail to grasp 

that giving a group of people the same basic civil rights (e.g. women, gays, minorities) as 

everyone else is not oppression for those who already have those rights. On one side, you 

have groups bearing witness to actual oppression, and on the other side resides a privileged 

group bearing false witness to oppression that does not, in fact, exist. Bearing witness, in 

many cases, requires advocates to speak on behalf of those who have, traditionally, been 

silenced.  

     Over the past year, the media has exploited people’s most basic fears and prejudices via 

a non-stop flow of rhetoric and framing of events. As people find themselves enraptured 

by a media frenzy, the blind lead the blind on social media sites by sharing viral news that 

presents false information (which stirs up fear, anger, and anxiety as profit margins 

increase). According to the U.S. Department of Education, roughly 32 million American 

adults over the age of 25 are illiterate. Aldous Huxley warned back in 1933, “The people 

cannot be safe without information. Where the press is free, and every man able to read, 

all is safe” (135). Over the last forty years, corporate-owned media swallowed up the 
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majority of independent news sources (Jones), and 90% of all of the information we receive 

comes from 1 of 6 major media conglomerates (Critchfield). We live in an era of 

(mis)information that leads us to believe the press is “free,” but most people fail to discern 

between credible information and faux news. A recent study conducted by the Stanford 

History Education Group shows 80% of students surveyed were unable to distinguish 

between credible sources and fake news. How is the general population supposed to 

develop well-informed positions on important matters when the availability of reliable 

information is scarce not to mention the distortion of truth that occurs in the framing of 

events (or lack thereof)? As Thomas Jefferson once stated, “Educate and inform the whole 

mass of the people…they are the only sure reliance for the preservation of our liberty.”  

    When I began writing this dissertation, I wrote with a sense of optimism that this country 

was headed in the right direction, and a pedagogy of witnessing could help teachers show 

students how to continue down a path toward progress. After witnessing the terrorist 

attacks on Paris and Belgium and the more recent chemical weapons attacks in Syria, a 

sense of dread has settled inside of me that I have not experienced since I watched the Twin 

Towers fall over fifteen years ago. I wonder how the world at large is witnessing these 

traumatic events and which stories are not receiving any coverage. Why were the attacks 

in Beirut, Lebanon being ignored? Why are the lives of innocent Muslims less grievable 

than other lives covered by the U.S. media? Why are we able to turn on the news and 

witness children and babies frothing at the mouth due to nerve gas, but helpless to do 

anything about it? This feeling of helpless can turn to easily turn to apathy unless we show 

others the importance of bearing witness and the power of collective action through 

composition processes. 

     Our sense of reality is directly contingent upon the linguistic system and visual frames 

that support our thought processes. What would our sense of the world outside of our 

Selves be like without these dark frames to inform our thinking, our consciousness? To 

help raise consciousness and teach students to do what they can outside of the classroom 

in order to be positive agents of change, I believe incorporating frames of the dark enhances 

students’ literacy and capacity for civic reasoning. Further, it is important to tap into 
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students’ natural ability to feel empathy and compassion for others, to engage in altruistic 

acts aimed toward the common good. 

Altruism: The Human Capacity to Love 

     Are human beings fundamentally selfish, driven by our own motives, desires, needs, 

and interests? What events change the course of one’s life and determines our ability to 

feel either apathy or empathy? In order to understand compassion, we need to understand 

cruelty. This is why bringing the dark side into the classroom has the ability to bring light 

into the world through the “becoming” of composing practices.  

     Imagine a “caring continuum” wherein psychopathy resides on one side and altruism 

on the other. Psychopaths have no regard for human (or nonhuman) life and engage in 

dangerous behaviors without conscience. Altruism is defined as selfless and voluntary 

behaviors, “motivated by the desire to help another individual” (Marsh). It involves caring 

about total strangers and engaging in acts that benefit others without reward. According to 

researcher Abigail Marsh, altruists do not think of themselves as the center of the universe: 

they are simply not self-centered. They do not think they are special, unique, or better than 

anyone else. People who demonstrate the most positive agency are those who have an, “It’s 

not about me” mentality. There are average people who engage in simple acts of kindness 

such as donating or volunteering their time for a particular cause, and then there are 

extraordinary altruists who donate all of their money to charity or perhaps even a kidney 

to a perfect stranger. Interestingly, Marsh’s research reveals that extraordinary altruists 

have a hyperactive and/or larger than average amygdala and are better able to recognize 

fear or people who are in distress. This counters what research shows about psychopaths 

who have an impaired, missing, underactive and/or smaller than average amygdala as well 

as an inability to recognize fear or people who are in distress.  

     There is a common misconception that the world is becoming an increasingly violent 

place, and yet Marsh’s research illustrates that more people volunteer and donate in 

comparison to 100 years ago. Despite the direness of our current situation, humans have 

the capacity to continue to work toward more peaceful relations with one another. Part of 

the problem relates to the framing of violence through various forms of media and the 
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widespread sharing of misinformation. While the framing of events certainly poses 

numerous problems, educating the masses about distant suffering through multimodal 

composition provides people with the knowledge they need to recognize suffering and act 

accordingly. Marsh points out that everyone has the capacity to remove themselves from 

the “center” and expand their compassion for others outward—to become “other-centered.” 

Being-for-others by opening our minds to the reality that we—as individuals—are not the 

center of the universe liberates us from being indoctrinated by an ideology that fools us 

into believing that the more we have, the more content we will be in our lives. A capitalist-

patriarchy depends upon the self-centered attitude of the masses in order to drive 

competition. Other-centeredness—or, dare I say “socialism”—threatens this entire system. 

The meaning of our existence has to be more than material and as a whole, our society has 

much to learn from those who have very little other than the happiness they derive in being-

for-others.  

     In a recent interview with Hollywood Reporter, Trump’s campaign strategist Scott 

Bannon (an alt-right economic nationalist) stated, “Dick Cheney. Darth Vader. Satan. 

That's power. It only helps us when they get it wrong. When they’re blind to who we are 

and what we’re doing” (Wolff 1). Bannon claims that these notoriously evil figures are 

misunderstood, and that if only liberals understood their position—economic gain through 

Fig. 50. Maslow’s Hierarchy of Needs. Unauthored digital image published in “A Dangerous Lack of Empathy 
Prevails” by Bruce Kasanof. (LinkedIn; 10 Nov. 2016; Web; 10 Apr. 2017). 
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isolationism—they might come to the dark side. Despite the moral repugnance of this 

mindset, millions of ignorant voters bought into the alt-right propaganda devised by this 

neo-fascist who is, obviously, well-versed in the tactical strategies of Joseph Goebbels. As 

Bruce Kasanof points out in “A Dangerous Lack of Empathy Prevails,” Trump won the 

presidential election by appealing to the most basic needs depicted in Maslow’s Hierarchy 

of Needs (see fig. 50). People flocked to Trump’s camp for the fact that he understood the 

power of appealing to the lowest common denominator of the masses. People need to 

understand the position of those on the dark side of the spectrum, because you must know 

evil to defeat evil. The dark side illuminates the imperative for an altruistic force lest the 

empire continue taking everything for itself while laying waste to whatever is in its path.  

     As discussed in chapter 3, human beings mimic what they observe (i.e. mimicry). If all 

a child knows is violence, cruelty, and disregard for human life, then he or she will imitate 

that behavior. It seems simple enough: If you teach a child to hate, s/he will hate. If you 

teach a child to love, s/he will love. The ability to increase humanity’s capacity to love can 

be real-ized through a pedagogy of witnessing. Psihoyos reiterates, “It is better to light one 

candle than to curse the darkness.” The camera can be used as a weapon for enacting 

positive change along with other forms of audiovisual communication. We live in a 

visually dominated world, and images speak across languages. New media for the 

masses—this is a key to change. I want to show other teachers and students the importance 

of bearing witness and ways to use multimodal composition as a means for enacting 

positive change: to take the problems with news media and social media find viable 

solutions for entering the public sphere and leaving positive trails, however minute those 

contributions may be. Many Americans are so out of touch with the natural world and with 

each other—this self-centeredness beaten into us by an individualistic ideology—that they 

have lost sight of what is happening out there. We must educate others to be better than our 

predecessors, to learn from past mistakes and do better—that is progress. Educators cannot 

lose hope, and we cannot let our students lose hope. As Jane Goodall argues, “If we all lose 

hope, there is no hope. Without hope, people fall into apathy. There’s still a lot left that’s 

worth fighting for.”  



235 

III 

Practical Applications 

     This section will provide a more in-depth discussion of the courses I have taught and 

discuss the limitations of this project in light of various ethical paradoxes. I will counter 

these problematic aspects of witnessing with by illuminating the light side: altruism and 

the capacity for love. This research will also reflect upon the relevance of incorporating 

these teaching methods in the multimodal classroom. Using writing samples, sample 

projects, and student surveys this study will make a case for shifting educational paradigms 

to improve upon teaching and composition practices. It will discuss benefits and challenges 

of implementing Edu-activism in the classroom and reflect upon the exigency for using 

rhetorical witnessing and frames of the dark side as a pedagogical tool for teaching ethical 

composition practices. The overall goal is to consider new approaches to teaching in the 

multimodal classroom by encouraging a dialogue among writing program administrators, 

teachers, and students regarding the significance of bearing witness (i.e. rhetorical 

witnessing). 

     The design of the courses I teach reflect a hermeneutic approach to teaching multimodal 

composition. Through process-oriented writing, students examine various forms of rhetoric 

applicable to the theme: Exploring the Dark Side: Rhetorical Witnessing and Responsible, 

Response-Able Composition Practices. Specifically, we examine significant historical 

events as these relate to war rhetoric, trauma theory, human suffering, and social injustice 

complemented with discussions on ethical, response-able composition practices. The 

controversial content makes for spirited debates, and I encourage students to keep an open 

mind by embracing various critical perspectives. Through a scaffolding process, students 

learn strategies for crafting effective, research-based arguments to demonstrate an effective 

use of rhetorical devices. They learn basic research skills including how to use library 

resources, evaluating validity of sources, and citing research data. Students transform 

written texts into multimodal documents (visual, audio, oral, etc.) to apply conventions of 

framing the dark side, as discussed in class. The purpose of the major research project 
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intends to show them ways to bear witness by creating their own frame(s) of the dark side, 

whatever their topic may be. Depending upon the nature of their topic, students may act as 

either a second or third-person witness; in some cases, they may serve as both. Some 

students may even provide first-person testimony if they have chosen a topic that is very 

personal to them.  

     Over the last five years, I have taught a variety of courses that have allowed me to bring 

in some aspect of the dark side and witnessing. Most notably, I have taught first-year 

Multimodal Composition: Written, Spoken, and Visual Communication in f2f settings and 

online. I have also taught a 3000-level Communication Theory course in which I 

implemented a unit on witnessing as it related to final small group projects. In regard to 

the composition courses I have taught, I apply a scaffolding method that highlights the 

importance of process-oriented composition in combination with concepts drawn from 

critical pedagogy. Students begin with a proposal that outlines their plans for a paper and 

multimodal project by addressing a significant need. From there, they create an annotated 

bibliography and write a research outline. After writing a rough research draft, students 

craft a storyboard for the multimodal version of their project. Finally, they complete the 

final draft of their paper and what is usually the equivalent of a rough cut for their 

multimodal project. Ideally, a course of this magnitude would certainly benefit from having 

access to a computer lab. In the future, I would like to create a 4 or 6 credit course or 

sequence of courses for upper classmen that would allow students to spend more time 

perfecting the technical skills necessary to create a truly stellar multimodal project. It 

would also provide more time to discuss the technical aspects of using various software 

programs which students are left to research on their own. 

     In terms of the research component the course, Turabian’s Student’s Guide to College 

Writing and Arola, Sheppard and Ball’s Writer/Designer: A Guide to Making Multimodal 

Projects et al.’s are used to guide the research writing process and multimodal project. As 

a supplement, students review the Research Process, Plagiarism, Oral Communication and 

Multimodal Communication Power Points. Additionally, students analyze, proofread, and 

revise written research drafts through peer review process. In-class presentations of rough 
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cuts for the multimodal project creates what Arola et al. refer to as a feedback loop which 

allows students to share their work with their peers while gaining valuable insight into 

ways to they can build upon their work.  

      As noted in the course schedule, each unit includes a research and discussion board 

component. Students read, interpret, and critique complex arguments through online 

interactions and in-class discussions. The weekly readings, videos, and writing 

assignments are intended to support the topics and assignments that are related to the 

research component. For example, the Source Analysis assignment is intended to support 

the Extended Annotated Bibliography (see Appendix). Also, the “Witnessing” article by 

John Durham Peters and material by James Nachtwey are intended to illustrate the 

rhetorical dimensions of witnessing in various modes of communication as well as 

illuminate the theory behind agency and ethics as students move toward the final stages of 

the composing process. The entire design of the class supports the iterative process of 

composing through reader-response and critical thinking assignments that reflect what they 

are supposed to integrate into the design of their own projects. Each research project-

related activity in some way aligns with the weekly discussions on the dark side. Moreover, 

I design assignments to teach technical communication proficiency in terms of writing 

mechanics as well as the use of various software programs. 

     Some students tend to embrace the challenge of responsible response-able witnessing 

better than others. For instance, one student chose to writer her research paper on Domestic 

Violence, because someone close to her fell victim to relational abuse, and she wanted to 

do something to raise awareness. Another student worried that he may not have enough 

funding to take courses the following semester, so he chose to write about High Cost of 

Higher Education in order to make a case for free college education in support of Bernie 

Sanders’ campaign. An engineering student explored the topic of Automation to illustrate 

the economic impact of technologies that eliminate jobs from the work force. This paper 

was inspired by his conflicting feelings toward learning how to build machines that 

eliminated a need for human labor so he could better understand his role as an engineer. 

Members of the military who travelled throughout the world and had an opportunity to see, 
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first hand, some of the problems those of us in First World countries can barely fathom, 

wrote some of the most compelling papers. One soldier travelled through villages in Africa 

during her tour and spoke to people whose family members were kidnapped for Joseph 

Kony‘s militia. Another soldier who spent a significant amount of time in Afghanistan 

wrote about the Rise of Hate Speech that has escalated because of the Trump campaign in 

order to dispel myths directed toward the Muslim community. Students who felt some sort 

of a personal connection to their topic wrote the most thought-provoking papers I have 

read. Feeling invested in the topic is a crucial aspect of showing students what it means to 

be a responsible, response-able witness. If teachers can help students hone in on something 

they truly care about and convey to them that their voices matter, it motivates them to 

engage in the research writing process.  

     Of course, some students struggle with the theme of the course and choose topics that 

are not exactly suitable for the concept of responsible witnessing. For example, one student 

was determined to write his paper in support of training child soldiers. Despite my personal 

views on the subject, I try to make it a point not to assert what students can and cannot 

write about, as long as they fulfill the research requirements of the assignment. The student 

was well aware of the moral repugnance associated with the topic, but he claimed that he 

wanted to challenge himself by constructing an unusual argument. I strongly believe in 

allowing students to find their own ways, so I wished him luck and told him he could switch 

positions later down the road, if need be. After submitting the rough draft, it was apparent 

that despite whatever logical reasoning one can provide for such a cause, his paper was 

seriously lacking in ethos and pathos, which would impact his final grade. Ultimately, he 

switched positions and finished the assignment with a far more effective argument.  

     For the most part, students produce papers that fulfill basic requirements for composing 

an effective research-based argument. The multimodal project is an opportunity for them 

to transform their formal paper into a more simplified, creative version of their central 

argument. As noted in chapter 4, many students go above and beyond to fulfill my 

expectations for this project. Given the time allotted to complete these projects, what they 

turn in at the end of the semester tends to be more of a rough cut than a final product. The 
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feedback I provide to students encourages them continue working on these projects after 

the course has ended. One student created a storyboard and self-running narrated 

PowerPoint regarding the media’s inaccurate coverage of global warming. Another student 

composed his proposal, storyboard, and final video project on the effects of war on the 

environment. An exchange student from Columbia create a converted Prezi video on 

environmental and social injustice by examining the effects of climate change on South 

American populations. All of these projects demonstrate a successful use of rhetorical 

devices to bear witness to important matters via visual and linguistic frames of the dark 

side.  

     A pedagogy of witnessing can be applied to various courses across the disciplines. For 

an upper level course in Communication Theory, I asked students to write a reading 

response on Peters’ “Witnessing” article and assigned an in-class discussion sheet (see 

Appendix). Using basic concepts from the reading, we applied the theme of rhetorical 

witnessing to the public sphere for their final group projects. Each group conducted a Social 

Advocacy Analysis (see Appendix) of their chosen campaign and presented their findings 

at the end of the semester. Students provided an overview of the campaign in light of 

witnessing, the political economy, public communication, and mobilization. Each group 

created a multimodal project to support their oral presentation. One group went all the way 

back to The Crusades and made connections to current religious tensions among Christians 

and Muslims. Another group examined the America First Committee to compare the 

isolationist attitudes of Charles Lindberg and Donald Trump. One of the more ambitious 

groups created a mock Anonymous video to discuss the re-emergence of the clandestine 

group and recent hacks against Donald Trump, the World Trade Organization, and terrorist 

organizations such as ISIS. Even though this assignment diverts from the process-oriented 

method I implement in composition courses in that it was more theory than praxis, I felt 

students successfully applied complex communication theories to their chosen artifacts and 

learned a great deal about witnessing and social advocacy. 

     At the end of the semester, students watch a thirty-minute condensed version of The 

Matrix and given a final writing assignment that asks them to take into consideration all 
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the material covered throughout the semester, and make the same choice Morpheus posed 

to Neo in The Matrix. I ask students to reflect upon what the matrix represents, 

metaphorically, in terms of the content of the course. Then, they must either choose the red 

pill (truth) or the blue one (blissful ignorance), and defend this answer by composing a 

solid argument. Morpheus explains to Neo that he has been born into slavery, and yet his 

bondage is a choice—he has free will to accept or reject it. The matrix represents false 

consciousness and the fragmented mirror reflects a journey into the self (Schuchardt 7). 

Neo (i.e. “The One), is the Christ figure who has returned to find that world configured “to 

oppress you not through totalitarian force, but through totalitarian pleasure.” The Matrix is 

“a lens, an object through which light is focused and projected so as to provide 

illumination—so that we can distinguish our environment . . . . so we can look at the world 

in ways that go beyond the limitations of the physical eye. In that regard, we are using not 

the body’s vision, but the mind’s.” The underlying premise of the film is all about 

responsibility and response-ability: “humanity has a choice, not just as a species but as 

individuals as well. We can accept our roles as slaves of the machine, or we can reinvent 

ourselves as masters” (Gerriold 3). The life is that of a dream world wherein “life on the 

screen is a disembodied life” (Schuchardt 8). The matrix is designed to awaken the dulled 

mind into asking as many questions of possible because the matrix, in and of itself, 

represents a system of control, “the trap the world has become” (19). Although the main 

focus is on a technological system of control, students are able to apply it to the media 

system, frames of war, etc.  Out of six courses surveyed, approximately 80% made a case 

for taking the red pill; 12% made a case for taking the blue pill; the remaining 8% either 

refused to take a stance or never clearly articulated a position. One advocate for the red pill 

argued, “I believe that in order for society to improve and progress, all people need to have 

the thirst for the truth, the ability to understand different situations, and the unrest to want 

a change and the only way for this to become a reality is by knowing the facts and therefore 

taking the red pill.”  Another rather poignantly ended: 

As humans we must never stop trying to understand pain, and never stop 

trying to alleviate the pain of others. Any full acceptance of this is simply 
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another means of taking the blue pill. Instead as a nation, as a species we 

must all plunge down the rabbit hole and truly fix what is wrong in the 

world. More people will be hurt, many more will die if arrogance isn’t put 

aside. Change is needed in the world, and it starts with each and every 

person. 

Even though choosing the red pill supports the argument embedded in a pedagogy of 

witnessing, some students demonstrate a preference for ignorant bliss. As one student 

admitted, “I would rather die a happy man than an enlightened one.” I respect this kind of 

honesty but worry too many people think this way. I suppose if I can convince the majority 

of students to see the light at the end of the darkness, then I have succeeded. At the same 

time, I acknowledge that some of those students might be giving me the answer they think 

I want to read, even though I encourage them to answer the question candidly without 

repercussion.  

     A few months ago, a student told me, “The Humanities department is a joke.” At first I 

was offended, but then I started to wonder why. From an outsider’s perspective, those of 

us in the Humanities only engage in dialogue with one another and stand before our 

students in what they perceive as self-righteous arrogance. If teachers fail to engage 

students, nothing will change. We need to stop and ask ourselves what it means to produce 

new modes of knowledge in the classroom—not as a proselytizer, but as a facilitator. 

McLaren and Jaramillo argue that we need to push a radical agenda in the classroom, and 

this is where I believe they are wrong. Students need to want to become agents of change, 

and forcing it upon them breeds resistance. What people—and Americans, especially—

desire is a choice to make up their own minds. Persuasion works best when it occurs 

indirectly: when you lead the way, but ultimately allow students to come to conclusions on 

their own. As Morpheus tells Neo when he hands them the red and blue pills, “I can only 

show you the door. You have to be the one to walk through it.” This requires, to a certain 

extent, remaining as politically neutral as possible—entertaining all perspectives to pull 

from as many vantage points as possible. As teachers, it is our duty to show students how 

to learn from the past to insure a better future: understand history; pay attention to the 
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political economy and government corruption; think critically about how our media system 

works; know the dangers of misinformation on social media sites; take accountability; form 

an argument based on logic and facts; listen to those whose views differ from your own; 

and, most importantly, work as agents of change to extend “beyond recognition.” 

     Human beings “draw upon perception, emotion, and reason to respond to each situation 

in all of its particularity” (Garsten 115). By raising students’ awareness of the various 

complications associated with interpreting and responding to frames of war, they can make 

informed judgments about witness photography that combine their education with empathy 

as they engage in the writing process. It is important to note that in terms of situated 

judgment, “people tended to judge better when they considered matters related to their own 

ends than when they strive to take on a perspective detached from those concerns” (128). 

Looking for ways to help students relate to victims from whom they are rather far removed 

is a challenge, particularly given the framing of events. It is also important to nurture a 

healthy skepticism in students that encourages them to judge matters for themselves rather 

than trying to persuade them to adopt a particular perspective (170). As Cicero cautioned 

against power figures who sought glory for selfish purposes and corrupted people in the 

process, teachers must also not abuse their power by attempting to mold students according 

to their personal political agendas. However, it should become a goal to help students 

develop a sense of a morality for the common good that will help bring important issues to 

light and perhaps even resolve issues. Every teach should aim to figure out a way to teach 

students to become connected with a sense of what is ethical in order to understand how 

issues that are seemingly disconnected from them do affect and touch them.  

Conclusion 

     As discussed in chapter 3, human beings mimic what they observe (i.e. mimicry). If all 

a child knows is violence, cruelty, and disregard for human life, then he or she will imitate 

that behavior. It seems simple enough: If you teach a child to hate, s/he will hate. If you 

teach a child to love, s/he will love. The ability to increase humanity’s capacity to love can 

be real-ized through a pedagogy of witnessing. Psihoyos reiterates in Racing Extinction, 
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“It is better to light one candle than to curse the darkness.” I want to show other teachers 

and students the importance of bearing witness and ways to use multimodal composition 

as a means for enacting positive change: to take the problems with news media and social 

media and find viable solutions for entering the public sphere and leaving positive trails, 

however minute those contributions may be. Many Americans are so out of touch with the 

natural world and with each other—this self-centeredness beaten into us by an 

individualistic ideology—that they have lost sight of what is happening out there. We must 

educate others to be better than our predecessors, to learn from past mistakes and do 

better—that is progress. Educators cannot lose hope, and we cannot let our students lose 

hope. As Jane Goodall argues, “If we all lose hope, there is no hope. Without hope, people 

fall into apathy. There’s still a lot left that’s worth fighting for” (as cited in Racing 

Extinction). 

     The camera can be used as a weapon for enacting positive change along with other 

forms of multimodal communication. We live in a visually dominated world, and images 

speak across languages. New media for the masses—this is a key to change. Multimodal 

communication courses allow instructors to design their courses in order to tackle a myriad 

of needs that will not only enliven the classroom experience, it will provide students with 

the knowledge they need to become agents of change. There is a very serious need for new 

media that informs and inspires rather than propagandizes, and all of the tools we need are 

at our fingertips if we open our laptops and log on to the internet. In “Linguistic Approach 

to the Problems of Education,” Burke states, “Man literally is a symbol-using animal. He 

really does approach the world symbol-wise (and symbol-foolish) (260). We need to 

reinvigorate an emphasis on symbolic action within our teaching philosophies. Some 

people may point out the valid ethical conundrum of a rhetorical approach to critical 

pedagogy. Is it morally presumptuous? Or is that part of our task, as teachers? To do our 

best to lead our students to aspire to become the best version of themselves possible, to 

make good decisions, to do everything they can to work hard to fight for what they believe 

in—just as we would our children? Or is this radicalization and merely another form of 

indoctrination? Should we revolutionize the classroom, or should instruction be more about 
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RESEARCH OUTLINE 

DIRECTIONS: For this assignment, you will need to create a typed, full-sentence 
outline with citations and an attached list of sources cited. Please either use APA or MLA 
format. Your outline MUST include three distinct parts: an introduction, body, and 
conclusion (Roman numerals I, II and III).  

REQUIREMENTS: 

• You must turn in a completed, full-sentence outline
• Outline must include all the correct labels (I,II,III; A,B,C; 1,2,3, etc.)

o Each main point needs to include a clear, concise sentence
o Each main point needs to include 2-3 subordinate points
o Each subordinate point needs to include 2-3 full sentences
o Transitions should be written out between main ideas

• Outlines should be approximately 3-4 pages in length, double-spaced. This does not
include your Works Cited or References Page. 

• Engage Your Sources
o Use quotations accurately.
o Cite all research data to avoid plagiarism.
o Do not overuse quotations; more than two block quotations are too many!
o Make sure that you cite sources even when summarizing or paraphrasing ideas.

• Include a Works Cited (MLA) or References (APA) section.
o Every source listed on your works cited must be cited in your outline/paper.

Failure to do so is “padding,” a form of plagiarism.
o If there are sources you read but did not use in your paper, create a separate

section on your bibliography entitled “Sources Consulted.”

BEFORE BEGINNING YOUR OUTLINE: 

• Develop a tentative thesis statement
o What is your argument? How will you fulfill the “so what?” of your paper?
o Your thesis statement is tentative in the sense that your argument may shift as

you delve through your research and begin organizing ideas
• Brainstorm – Look for ways to fill the “gaps” through your research. What are new

and creative ways to approach your topic? Create research questions that will lead
to interesting answers, and “scrap” those that will not (Turabian 38).

• Gather evidence from research; determine which information is useful and which
source material to discard. Take notes and use these to narrow your topic to create
greater focus.

• Choose an Organizational Method- What is your strategy for organizing ideas?
• Toulmin’s Approach and Cicero’s Rhetorical Design  are two of the most

effective organizational methods for crafting an argument
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MULTIMODAL PROJECT 

  

 "To be deeply literate in the digital world means being skilled at deciphering complex 
images and sounds as well as the syntactical subtleties of words. Above all, it means 

being at home in a shifting mix of words, images, and sounds."  

-Richard Lanham 

  

DIRECTIONS: The goal of this assignment is to demonstrate effective visual, linguistic, 
aural, spatial, and gestural communication in order to create a well-crafted proposal that 
takes into account various aspects of the rhetorical situation: audience, purpose, and 
context. Students are expected to build off of their Research Paper in order to accomplish 
this task.  

All final projects are due by Friday, December 11th. 

  

PROJECT/PRESENTATION REQUIREMENTS: 

• For video or audio recordings, your presentation should be approximately 3-5 
minutes in length. Do not exceed the time limit. 

• Be sure to include ethical, logical, and emotional appeals in your project (ethos, 
logos, pathos). 

• The format of a formal presentation and/or audio/video recording needs to include 
an introduction, body and conclusion. 

• Your project must include oral or in-text citations. 
• After you have completed and revised your audio/visual project, you must publish 

the final product on the internet. Make sure to choose a title that will make your 
project easy to access through any basic search engine (e.g. Google).  

• You must provide a Works Cited with 5 scholarly sources (minimum) within the 
project (e.g. a separate PowerPoint slides, credits at the end of the video, or separate 
PDF or Word document etc.). This is required!! You may use sources from your 
Research Paper. 

• Students who do not fulfill the research component of this project and do not cite 
their sources properly will not receive a passing grade. 

• Please review chapter for in Writer/Designer: A Guide to Making Multimodal 
Projects for a better understanding of the best way to cite images used for A/V 
projects. 

• Power Point may be used for graphs, charts, and pictures only.  NO BLOCKS OF 
TEXT! Text usage should be done tastefully and effectively, but your slides should 
be primarily visual. Slides must help to clarify and enhance your argument. 
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• Do not just read your research paper and record it; create a very short "script" based 
on the ideas presented in your paper. This should be clear and concise, because this 
is a different medium of communication. 

 

For the project, you may choose to incorporate any of the following audio/visual 
elements: 

• Slide ware, images, graphs, maps, charts, or photographs 
• Web sites or blog with audiovisual elements 
• Video clips (interviews, documented footage, borrowed footage) 
• Audio clips (sound effects, musical elements, sound bytes) 

You may choose any of the following suggestions (but are not limited to these): 

• A self-running PowerPoint slideshow with recorded narration 
• A Prezi presentation converted into a video 
• A podcast or short documentary video 
• Web sites or blog with audiovisual elements 
• A video recorded commercial or PSA (i.e. public service announcement) 
• A radio advertisement or PSA (i.e. public service announcement) 
• A "faux" newscast (satire/parody) 
• A magazine or newspaper 

The possibilities are endless, so have fun with this project, and be creative!! 

  

SOFTWARE TO CONSIDER USING: 

• Microsoft Word, PowerPoint or Publisher 
• Prezi 
• Audacity 
• Windows Movie Maker, iMovie 
• Adobe Photoshop, InDesign, or any web design program 

 HARDWARE YOU MAY NEED: 

• Cameras 
• Sound recording equipment 
• Computer, lap top and/or iPad 
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 IMPORTANT DUE DATES: 

• Storyboard -  Due by:
o Read chapters 1-4 in Writer/Designer: A Guide to Making Multimodal Projects

(Arola et al.) before completing this assignment.
• Rough Cut - Due by:

o Read chapters 6 & 7 in Writer/Designer: A Guide to Making Multimodal
Projects before completing this assignment.

• Final Project - Due by:
o Review chapters 6 & 7 in Writer/Designer: A Guide to Making Multimodal

Projects before completing this assignment.

Students will be assessed based on the following: 

Rhetorical function: A target audience is identifiable; the purpose of the argument is 
clear; the context situates the project in a specific field while explaining the “gap” you 
are filling. Ethos, logos, and pathos are effectively established. The project evidences an 
obvious investment of time, energy, creativity and professionalism 

For linguistic (spoken) communication: The speaker’s pitch, tone, volume, 
pronunciation, enunciation, and pace of articulation convey fluency of expression and 
suggest that the project has been rehearsed for a listening public. Word choice, 
organization of ideas, and development and coherence of ideas enhance the project. 

For aural (sound) communication: Sound effects and/or soundtracks meaningfully 
contribute to the rhetorical effects of the project. This includes music, sound effects, 
ambient noise/sounds, silence, tones, volume, and emphasis. 

For visual communication: Project represents a thoughtful application of design 
principles or, more generally, a design strategy. Key components of the project have a 
specific rhetorical purpose including use of color, layout, style, size, and/or perspective. 

For gestural aspects of delivery: The speaker’s eye contact, facial expressions, posture, 
gestures, appearance, conversational style, confidence and competence will be assessed. 

Overall: The project evidences an obvious investment of time, energy, and consideration 
of the target audience. The project demonstrates clarity, creativity and professionalism. 

Here is a copy of the grading rubric for your consideration. 

https://mtu.instructure.com/courses/1110973/files/50473048/download?wrap=1
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WEBSITE ANALYSIS 

DIRECTIONS: Select a website that bears witness to an issue of great importance. 
Examine your chosen website and answer the following questions: 

 How does the website capture your attention?
 What need does this advertisement appeal to? (See Maslow’s Hierarchy)

o A physical need (hunger, thirst, sex, rest and relaxation?
o A safety need?
o A need to belong?
o A need to feel important (esteem)?
o A need to live up to your highest expectations (self-actualization)?

 How does the website make its appeal? (Re: ethos, logos, pathos)
o What argumentative purpose does the visual text convey?
o What do the creator and distributors intend its logical appeal to be? Are

there any fallacies present?
o What emotions does the advertisement evoke?
o Who created/distributed this website? Describe the ethos of the author.

What does the creator’s attitude seem to be toward the argument?
 Address the visual and linguist modes of communication. How is the website

composed in terms of text and content?
o What is your eye drawn to first? Why?
o What is in the foreground/background? What is in or out of focus? What’s

place high/low? What is to the left, in the center, and to the right? What
effect do these placements have on the message?

o Is any information (such as a word, object, person or scene) highlighted to
draw the viewer’s attention?

o How are light and color used? How are font size, color, shape, etc. type
etc. used? What effects are they intended to have on viewers?

o What details are included or emphasized? What details are omitted or
deemphasized?

 Look carefully at the image(s) and read the text several times. In what ways do
the words and images interact with one another?

o What is the effect of the visual elements by themselves?
o What is the function of linguistic elements in relation to the visual

elements?
o What difference would it make if you saw the images without the text, or

if you read the text first and were then presented with the images?
 What overall impression does the website create for viewers?
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SOURCE ANALYSIS 

DIRECTIONS: Read James Loewen’s Watching Big Brother” and Howard Zinn’s 
“Government Lies.” Then, watch the clips from Joe Rogan’s “American War 
Machine” and John Perkins’ “Confessions of an Economic Hitman.” In small 
groups, analyze the credibility of these sources to the best of your ability. Please 
collaborate as a group, and write your answers on a separate sheet of paper. 

Analyzing Sources: 

1) Who is the author? (Ethos) – consider bias/slant
2) Who is the intended audience?
3) What is the context?

a. Timeliness (e.g. 4 year window)
b. Historical context
c. Field of study

4) General purpose:
a. To inform
b. To persuade
c. To entertain

5) What is the specific purpose?
a. What is the “crux” of the argument?
b. What are the overall goals of the work?

6) Which 5 key journalistic standards does the source fulfill? Which category does it
fall into? (Jones)

a. Traditional, Tabloid, Activism, Entertainment
b. Accuracy, balance, holding government accountable, separation of news

from editorials and ads, checks on profit
7) Supportive evidence

a. Truth – verifiable evidence; facts
b. “truths” – subjective truths; witnessing
c. Assumptions – verifiable?
d. Fallacies

8) Technical communication (multimodality) (Pathos)
a. How are events, ideas, etc. “framed”?
b. Visual communication: images, panning, zooming, sequence of shots,

cropping, editing (cutting/splicing), angle of shots (e.g. aerial shot, close
up, pull back shot, tilt shot etc.) focusing, lighting, etc.

c. Auditory: musical elements (crescendo/decrescendo, tempo, rhythm, tones
[high/low], melody, bass, etc.)
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VISUAL RHETORICAL ANALYSIS 

PURPOSE: 

• To fulfill the role of student and teacher
• To review/summarize and critique the reading material.
• To answer/raise questions of significance
• To demonstrate “active” reading

Part 1: Synthesis Statement 

DIRECTIONS: In reference to this week's assigned reading material,  address the 
following: 

1. Write a synthesis statement that summarizes the central purpose and main ideas of
these pieces. Indicate which ideas/concepts you think are particularly profound or
useful and/or comment on points of agreement/departure between the authors. This
section should be paraphrased and approximately 500-600 words. Be clear and
concise.

2. Provide at least two significant quotes from each chapter.
3. Raise a minimum of three open-ended critical thinking questions for your peers.
4. Answer questions posted from at least two peers during this discussion.

Part 2: Application 

DIRECTIONS: For the next exercise, examine each of the images on slides 24-
29. Provide a brief analysis of each image by addressing the following:

1. The denotative meaning versus the connotative meanings. Decode/interpret the
images to the best of your ability by referring directly to various aspects of the
composition (symbols, color/contrast, foreground/background, subject matter,
"framing" of the composition, etc.). Provide specific details.

2. The social, historical, and cultural aspects. Examine the ways in which meanings
may have changed over time as well as the ways in which viewers from different
regions of the world may respond to these images as a result of mass reproduction.
Finally, consider the ways in which each of these images has become iconic.

NOTE: You may or may not be familiar with some of these images. If you are not 
familiar with the any of these images, interpret what you see based on the information 
available. No outside research is necessary for this writing exercise. 
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 REQUIRMENTS: 

• Provide two separate, numbered sections (e.g. Part 1, Part 2, etc.)      
• Make sure that you address every component to the questions above.   
• Make sure to be descriptive in your answers to peers by providing specific 

examples and/or direct references to the reading 
material.                                                                                      

• Terms and concepts need to be integrated throughout your writing to demonstrate 
your understanding of the reading material 

• Make sure to cite the quotations you select for your post. 
• No spelling, grammatical, or typographical errors. 

 Your work will be assessed as follows:  

A/AB: A response that is exceptional.  It demonstrates the student’s ability to read, 
reflect, and provide specific examples. Terms and concepts are integrated throughout the 
response. All criteria for the assignment are satisfactory. The response is free of sentence 
structure, usage, and spelling errors.  It may contain a few minor punctuation errors.         

B/BC: A response that is solid and fulfills the assignment. However, some statements 
and/or examples are vague and underdeveloped. Terms/concepts only appeared in a few 
parts of the post. The response contains grammatical and structural errors but not enough 
to make reading difficult.  It is free of spelling errors. 

C/CD: A response that is adequate but not very effective in responding to the 
assignment.  Parts of the assignment have not been addressed and/or ideas are not 
sufficiently developed.  Terms/concepts were used sparingly. The response contains 
generalizations supported with one-sentence reasons or examples.  Organization is 
discernible but may be difficult to follow.  Reading is made difficult by awkward 
phrasing or sentence structure and/or grammatical errors.  Nonstandard English may be 
present and the post lacks a maturity of expression. The response does not follow all of 
the criteria outlined on the assignment. 

D A response that is difficult to read. It contains vague language and reflects little 
complexity of ideas. The post lacks examples and reads more like a summary than an 
analysis. None of the components listed on the assignment appear in the response. The 
student failed to apply terms and concepts within the post. It fails to develop or support a 
thesis. Nonstandard English and multiple grammatical errors are present.  Clearly it has 
not been proofread.  It lacks a maturity of expression.  

F: All of the above, except this response has serious weakness in both content and 
mechanics.  
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PROPAGANDA RHETORICAL ANALYSIS 

DIRECTIONS: Using basic concepts from this week's reading material, find an artifact 
that reflects elements of propaganda. This may be a documentary or narrative film, an 
advertisement, a photograph, a poster, a work of art, or any other multimodal artifact that 
you think might be appropriate for this assignment. 

Examine the positive and/or negative aspects of propaganda by addressing the following: 

• From Shabo's Techniques of Persuasion and Propaganda: 
o What are the persuasive functions of your artifact? Consider message design, 

either underlying or explicit; and, the use of persuasive appeal tactics (i.e. ethos, 
logos and pathos). 

o What are the overall goals of your artifact? Would these fall under the category 
of positive or negative propaganda, according to Shabo?  

o Who is the target audience? 
o What is the agenda of the creators? Consider the bias and/or slant presented. 
o Examine the use of fallacies (overgeneralizations, faulty analogy, faulty cause 

and effect, non sequitur, ad hominem, bandwagon, and/or appeal to authority) 
or emotional appeals. 

• From an audio/visual perspective: 
o Examine the audio/visual components of these artifacts and the ways in which 

these serve an argumentative purpose. How is the medium composed to convey 
spoken, visual and auditory messages? 

o Consider different types of sound; the use of lighting and color; and, "framing." 
On what details does the artifact focus? What is emphasized, and what is 
omitted? 

• In reference to the articles by Shabo and Huxley: 
o What arguments or critiques might these sources make regarding your chosen 

artifact?  
• Pose a minimum of three open-ended questions for your peers to answer regarding 

your chosen artifact. 
• Respond to at least two of your peers' questions. 

  

Requirements: 

• Your response should be written in paragraph format and include a minimum of 
500-600 words. 

• Apply terms and concepts from Huxley and Shabo in order to provide an in-depth 
analysis. The relevance of the sources will depend upon the artifact you are 
describing. 

• Terms and concepts need to be integrated throughout your writing to demonstrate 
your understanding of the reading material. 
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• Pose a minimum of three open-ended questions for your peers to answer regarding 
your chosen artifact. 

• Respond to at least two of your peers' questions. 
• No spelling, grammatical, or typographical errors. 

  Additional questions to consider: 

• How does the piece of propaganda capture your attention? 
• What need does it appeal to? (physiological, safety, belonging, esteem, self-

actualization) 
• How does it makes its appeal? 

o What argumentative purpose does the visual/textual content convey? 
o What do the creators intend its logical appeal to be? Are there any fallacies 

present? 
o Who emotions does it evoke? 

• Look carefully at the images/text. In what ways do the image(s) and words interact 
with one another? What is the effect of the image by itself? What is the function of 
the words that accompany the text? 

• How are the visual elements composed? 
o What is your eye drawn to first? Why? 
o What is in the foreground/background? 
o What is in or out of focus? 
o What is to the left, in the center, and to the right? 
o How are light and color used?  
o How are font size, color, shape, etc. used? What effects are they intended to 

have on the viewers? 
• What overall impression does the visual text create in viewers? 

 Artifacts for consideration: 

• The Eternal Jew 
• WWII Disney Propaganda 
• Education for Death: The Making of the Nazi 
• Nazi Propaganda posters 
• Obama's "Yes we can" music video (c. 2008) 
• Ronald Reagan campaign ad (c. 1984) 
• George W. Bush campaign ad (c. 2004) 
• Hillary Clinton campaign ad (c. 2008) 
• Mike Huckabee campaign ad (c. 2008) 
• World War I propaganda 
• World War II propaganda 
• Vietnam war propaganda 
• Iraq War propaganda 
• 9/11 propaganda 

http://www.youtube.com/watch?v=RlHVin56U2w
http://www.youtube.com/watch?v=P_plJofzijg
https://www.youtube.com/watch?v=l14WDZCnz-w
https://www.google.com/search?q=nazi+propaganda+posters&espv=2&biw=1280&bih=923&site=webhp&source=lnms&tbm=isch&sa=X&sqi=2&ved=0CAYQ_AUoAWoVChMIjeCLxPX7xwIViD2SCh0PWQ5f
https://www.youtube.com/watch?v=jjXyqcx-mYY
https://www.youtube.com/watch?v=NpwdcmjBgNA
https://www.youtube.com/watch?v=_s71-Q2XBZg
https://www.youtube.com/watch?v=7yr7odFUARg
https://www.youtube.com/watch?v=MDUQW8LUMs8
https://www.google.com/search?q=propaganda&espv=2&biw=1280&bih=923&source=lnms&tbm=isch&sa=X&ved=0CAYQ_AUoAWoVChMIstGl_fb7xwIVigWSCh0Siw4W#tbm=isch&q=propaganda+posters+ww1
https://www.google.com/search?q=propaganda&espv=2&biw=1280&bih=923&source=lnms&tbm=isch&sa=X&ved=0CAYQ_AUoAWoVChMIstGl_fb7xwIVigWSCh0Siw4W#tbm=isch&q=world+war+2+propaganda
https://www.google.com/search?q=propaganda&espv=2&biw=1280&bih=923&source=lnms&tbm=isch&sa=X&ved=0CAYQ_AUoAWoVChMIstGl_fb7xwIVigWSCh0Siw4W#tbm=isch&q=pro+vietnam+war+propaganda
https://www.google.com/search?q=propaganda&espv=2&biw=1280&bih=923&source=lnms&tbm=isch&sa=X&ved=0CAYQ_AUoAWoVChMIstGl_fb7xwIVigWSCh0Siw4W#tbm=isch&q=propaganda+posters+iraq+war
https://www.google.com/search?q=propaganda&espv=2&biw=1280&bih=923&source=lnms&tbm=isch&sa=X&ved=0CAYQ_AUoAWoVChMIstGl_fb7xwIVigWSCh0Siw4W#tbm=isch&q=9%2F11+propaganda+posters
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MEDIA AND PROPAGANDA 

PURPOSE: 

• To fulfill the role of student and teacher
• To review/summarize and critique the reading material.
• To answer/raise questions of significance
• To demonstrate “active” reading

Section One: Reading Notes 

DIRECTIONS: For this week's discussion board, you will create reading notes that 
synthesize major concepts in order to apply these to two select films. Your notes 
must include two distinct sections: one for summation, the other for critique. 
Respond to the assigned reading material by writing two fully developed paragraphs. 

1. The first paragraph should resemble an abstract where you will summarize the
central argument, main ideas, and potential findings of the readings. This paragraph
should be approximately 150-200 words.

2. The second paragraph can: be a critique of the readings; indicate why you think
particular ideas/concepts are useful or not; call attention to points of agreement
and/or departure among other readings. Do not summarize the article or chapter in
this paragraph. Rather, analyze and/or critique the strengths/weaknesses readings.
The most important thing is to demonstrate “active” reading. This paragraph should
be approximately 350 words.

3. Include a minimum of three significant quotations from the text (include the
author’s last name and page #). Be selective in the quotations that you include. You
may be want to utilize these in order to raise questions or bring up major points of
significance.

4. Include a minimum of three open-ended and/or critical thinking questions for class
discussion.

Guidelines: 

• Type your response using Times New Roman, 12 pt. font, and 1” margins. The
document may be single or double-spaced.

• Include a heading with your name, the course, your instructor’s name, and the date
• Keep your eye on the argument or central idea rather than the author’s writing style.
• Consider the historical context out of which the writing is constituted. Be fair to the

author.
• Find a “take-away” or two from the text.
• Take time to reflect upon the reading material before crafting your questions.
• Annotate as you read. This will save you time!
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• Write in an academic style using the standard conventions of academic English. If
your work clearly has not been proofread and is illegible, you will receive point
deductions.

Part Two: Audio/Visual Source Analysis 

DIRECTIONS: For the next exercise, review Orwell Rolls in His Grave  and American 
War Machine by addressing the following: 

1. Critique Orwell Rolls in His Grave and American War Machine. Refer to the
'Source Analysis' criteria that you will use to analyze sources as you prepare for
your Extended Annotated Bibliography.

2. In what ways do these videos qualify as forms of propaganda? Use terms/concepts
from Herman and Chomsky, Huxley and /or Shabo to analyze/critique the quality of
these sources. Consider rational vs. nonrational propaganda, persuasive function,
target audience, the agenda, use of faulty reasoning and/or emotional appeals. Also
keep in mind the use of audio/visual elements to create an intended effect by the
rhetors.

3. Raise a minimum of three open-ended critical thinking questions for your peers.
4. Answer questions posted from at least two peers during this discussion.

Your work will be assessed as follows: 

A/AB: A response that is exceptional.  It demonstrates the student’s ability to read, 
reflect, and provide specific examples. Terms and concepts are integrated throughout the 
response. All criteria for the assignment are satisfactory. The response is free of sentence 
structure, usage, and spelling errors.  It may contain a few minor punctuation errors.        

B/BC: A response that is solid and fulfills the assignment. However, some statements 
and/or examples are vague and underdeveloped. Terms/concepts only appeared in a few 
parts of the post. The response contains grammatical and structural errors but not enough 
to make reading difficult.  It is free of spelling errors. 

C/CD: A response that is adequate but not very effective in responding to the 
assignment.  Parts of the assignment have not been addressed and/or ideas are not 
sufficiently developed.  Terms/concepts were used sparingly. The response contains 
generalizations supported with one-sentence reasons or examples.  Organization is 
discernible but may be difficult to follow.  Reading is made difficult by awkward 
phrasing or sentence structure and/or grammatical errors. . 

D: A response that is difficult to read. It contains vague language and reflects little 
complexity of ideas. None of the components listed on the assignment appear in the 
response. The student failed to apply terms and concepts within the post. It fails to 
develop or support a thesis. Multiple grammatical errors are present.   

F: All of the above, except this response has serious weakness in both content and 
mechanics. 

https://www.youtube.com/watch?v=g_lYGyIaK80
https://www.youtube.com/watch?v=wRB4dVk4kK0
https://www.youtube.com/watch?v=wRB4dVk4kK0
https://www.youtube.com/watch?v=g_lYGyIaK80
https://www.youtube.com/watch?v=wRB4dVk4kK0
https://mtu.instructure.com/courses/1110973/files/56530428/download?wrap=1
https://mtu.instructure.com/courses/1110973/files/56464012/download?wrap=1
https://mtu.instructure.com/courses/1110973/files/56464160/download?wrap=1
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NAZI PROPAGANDA 

PURPOSE: 

• To fulfill the role of student and teacher
• To synthesize the reading material.
• To answer/raise questions of significance
• To demonstrate “active” reading
• To analyze an artifact by applying relevant concepts

Part 1: Synthesis Statement 

DIRECTIONS: In reference to "Goebbels the Propagandist" and excerpts from The 
Triumph of Propaganda: 

1. Write a brief statement that describes central concepts presented by Welch and
Hoffman. Indicate which ideas/concepts you think are particularly profound or
useful. This section should be paraphrased and should not exceed 400 words. Be
clear and concise.

2. Provide at least 2-3 significant quotes from the articles.
3. Raise a minimum of three open-ended critical thinking questions for your peers.

You may want to reference your chosen artifact (see Part 2).
4. Answer questions posted from at least two peers during this discussion.

 Part 2: Application 

 DIRECTIONS: Find an artifact that reflects elements of Nazi propaganda (see Tasks 
for Week 4). This may be a documentary, an advertisement, a photograph, a poster, a 
work of art, or any other audio/visual artifact that you think might be appropriate for this 
assignment. Provide a short analysis by addressing the following: 

1. Consider the persuasive functions of your artifact. This includes message design and
persuasive appeal tactics. You may want to refer back to Huxley's "Propaganda in a 
Democratic Society", Shabo's Techniques of Persuasion and Propaganda, and/or the 
Principles of Rhetoric PowerPoint to review key terms/concepts. For example: What are 
the overall goals of your artifact? Would these fall under the category 
of positive or negative propaganda? Who is the target audience? What is the agenda of 
the creators? Consider the bias and/or slant presented. Examine the use 
of fallacies or emotional appeals. 

2. In reference to "The Power of Nazi Propaganda" and the articles by Welch and
Hoffman: 

o Which aspects of demonstrate the goals of Hitler’s and/or Goebbels’ vision?
o What arguments or critiques might these sources make regarding your chosen

artifact?

https://mtu.instructure.com/courses/1001882/files/41693622/download?wrap=1
https://mtu.instructure.com/courses/1001882/files/41693620/download?wrap=1
https://mtu.instructure.com/courses/1001882/files/41693620/download?wrap=1
https://mtu.instructure.com/courses/1001882/announcements/2515082
https://mtu.instructure.com/courses/1001882/announcements/2515082
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3. Raise a minimum of three open-ended critical thinking questions for your peers. You
may want to reference your chosen artifact (see Part 2). 

4. Answer questions posted from at least two peers during this discussion.

 REQUIREMENTS: 

• Provide two separate, numbered sections (e.g. Part 1, Part 2, etc.)
• Make sure that you address every component to the questions above.
• Make sure to be descriptive in your answers to peers by providing specific

examples and/or direct references to the reading
material.

• Terms and concepts need to be integrated throughout your writing to demonstrate
your understanding of the reading material

• No spelling, grammatical, or typographical errors

Your work will be assessed as follows: 

A/AB: A response that is exceptional.  It demonstrates the student’s ability to read, 
reflect, and provide specific examples. Terms and concepts are integrated throughout the 
response. All criteria for the assignment are satisfactory. The response is free of sentence 
structure, usage, and spelling errors.  It may contain a few minor punctuation errors.        

B/BC: A response that is solid and fulfills the assignment. However, some statements 
and/or examples are vague and underdeveloped. Terms/concepts only appeared in a few 
parts of the post. The response contains grammatical and structural errors but not enough 
to make reading difficult.  It is free of spelling errors. 

C/CD: A response that is adequate but not very effective in responding to the 
assignment.  Parts of the assignment have not been addressed and/or ideas are not 
sufficiently developed.  Terms/concepts were used sparingly. The response contains 
generalizations supported with one-sentence reasons or examples.  Organization is 
discernible but may be difficult to follow.  Reading is made difficult by awkward 
phrasing or sentence structure and/or grammatical errors. 

D: A response that is difficult to read. It contains vague language and reflects little 
complexity of ideas. The post lacks examples and fails to demonstrate "active" reading. 
None of the components listed on the assignment appear in the response. The student 
failed to apply terms and concepts within the post. Nonstandard English and multiple 
grammatical errors are present.  Clearly it has not been proofread.  It lacks a maturity of 
expression.  

F: 

All of the above, except this response has serious weakness in both content and 
mechanics.  
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WORLD WAR 2 PROPAGANDA 
PURPOSE: 

• To fulfill the role of student and teacher 
• To synthesize the reading material. 
• To answer/raise questions of significance 
• To demonstrate “active” reading 
• To analyze an artifact by applying relevant concepts 

 Part 1: Synthesis Statement 

DIRECTIONS: In reference to "Goebbels the Propagandist," excerpts from The 
Triumph of Propaganda, and excerpts from Dr. Seuss Goes to War: 

1. Write a brief synthesis statement that describes central concepts presented by the 
authors. Indicate which ideas/concepts you think are particularly profound or 
useful. This section should be paraphrased and should not exceed 500 words. Be 
clear and concise. 

2. Provide at least 2-3 significant quotes from the articles. 
3. Raise a minimum of three open-ended critical thinking questions for your peers. You 

may want to reference your chosen artifact (see Part 2). 
4. Answer questions posted from at least two peers during this discussion. 

Part 2: Application  

DIRECTIONS: Choose one of the pieces of visual rhetoric we examined in class: a) 
Triumph of the Will b) Education for Death: The Making of the Nazi (Walt Disney) or c) 
any of the political cartoons from Dr. Seuss. Provide a short analysis by addressing the 
following: 

1. Consider the persuasive functions of your artifact. This includes message design and 
persuasive appeal tactics. You may want to refer back to Huxley's "Propaganda in a 
Democratic Society", Shabo's Techniques of Persuasion and Propaganda, and/or course 
website to review key terms/concepts. For example: What are the overall goals of your 
artifact? Would these fall under the category of positive or negative propaganda? Who is 
the target audience? What is the agenda of the creators? Consider the bias and/or slant 
presented. Examine the use of fallacies or emotional appeals. 

2. In reference to this week’s reading material: 

• Which aspects of demonstrate the overall goals of propaganda? 
• What argument might the authors make regarding your chosen artifact?  

3. Raise a minimum of three open-ended critical thinking questions for your peers. You 
may want to reference your chosen artifact. 

https://mtu.instructure.com/courses/1001882/files/41693622/download?wrap=1
https://mtu.instructure.com/courses/1001882/files/41693620/download?wrap=1
https://mtu.instructure.com/courses/1001882/files/41693620/download?wrap=1
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4. Answer questions posted from at least two peers during this discussion. 

 REQUIREMENTS: 

• Provide two separate, numbered sections (e.g. Part 1, Part 2, etc.)     
• Make sure that you address every component to the questions above.   
• Make sure to be descriptive in your answers to peers by providing specific 

examples and/or direct references to the reading 
material.                                                                                       

• Terms and concepts need to be integrated throughout your writing to demonstrate 
your understanding of the reading material 

• No spelling, grammatical, or typographical errors 

  

Your work will be assessed as follows:  

A/AB: A response that is exceptional.  It demonstrates the student’s ability to read, 
reflect, and provide specific examples. Terms and concepts are integrated throughout the 
response. All criteria for the assignment are satisfactory. The response is free of sentence 
structure, usage, and spelling errors.  It may contain a few minor punctuation errors.         

B/BC: A response that is solid and fulfills the assignment. However, some statements 
and/or examples are vague and underdeveloped. Terms/concepts only appeared in a few 
parts of the post. The response contains grammatical and structural errors but not enough 
to make reading difficult.  It is free of spelling errors. 

C/CD: A response that is adequate but not very effective in responding to the 
assignment.  Parts of the assignment have not been addressed and/or ideas are not 
sufficiently developed.  Terms/concepts were used sparingly. The response contains 
generalizations supported with one-sentence reasons or examples.  Organization is 
discernible but may be difficult to follow.  Reading is made difficult by awkward 
phrasing or sentence structure and/or grammatical errors.  Nonstandard English may be 
present and the post lacks a maturity of expression. The response does not follow all of 
the criteria outlined on the assignment. 

D: A response that is difficult to read. It contains vague language and reflects little 
complexity of ideas. The post lacks examples and fails to demonstrate "active" reading. 
None of the components listed on the assignment appear in the response. The student 
failed to apply terms and concepts within the post. Nonstandard English and multiple 
grammatical errors are present.  Clearly it has not been proofread.  It lacks a maturity of 
expression.  

F: All of the above, except this response has serious weakness in both content and 
mechanics.  
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VIEWING THE BODY IN PAIN-PART 1 

PURPOSE: 

• To fulfill the role of student and teacher
• To review/summarize and critique the reading material.
• To answer/raise questions of significance
• To demonstrate “active” reading

 Part 1: Summation 

DIRECTIONS: In reference to Elaine Scarry's introduction to The Body in Pain: The 
Making and Unmaking of the World, address the following: 

1. Write a brief statement (similar to an abstract) to summarize the central purpose and
main ideas. Indicate which ideas/concepts you think are particularly profound or
useful. This section should be paraphrased be approximately 500-600 words. Be
clear and concise.

2. Provide at least 2-3 significant quotes from the articles.
3. Raise a minimum of three open-ended critical thinking questions for your peers.
4. Answer questions posted from at least two peers during this discussion.

 Part 2: Summation 

DIRECTIONS: In reference to Susan Sontag's article "Looking at War: Photography's 
view of devastation and death," address the following: 

1. Write a brief statement (similar to an abstract) to summarize the central purpose and
main ideas. Indicate which ideas/concepts you think are particularly profound or
useful. This section should be paraphrased be approximately 500-600 words. Be
clear and concise.

2. Provide at least 2-3 significant quotes from the articles.
3. Raise a minimum of three open-ended critical thinking questions for your peers.
4. Answer questions posted from at least two peers during this discussion.

NOTE: Terms/concepts for both of these articles will be necessary to complete the 
film analysis you will be working on next week. Make sure to give yourself enough 
time to work through these pieces. Scarry's piece in particular is extremely dense, so 
keep your eye on central ideas, and take excellent notes.  

https://mtu.instructure.com/courses/1110973/files/56463848/download?wrap=1
https://mtu.instructure.com/courses/1110973/files/56463848/download?wrap=1
http://www.newyorker.com/magazine/2002/12/09/looking-at-war
http://www.newyorker.com/magazine/2002/12/09/looking-at-war
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Your work will be assessed as follows:  

A/AB: 

A response that is exceptional.  It demonstrates the student’s ability to read, reflect, and 
provide specific examples. Terms and concepts are integrated throughout the response. 
All criteria for the assignment are satisfactory. The response is free of sentence structure, 
usage, and spelling errors.  It may contain a few minor punctuation errors.         

B/BC: 

A response that is solid and fulfills the assignment. However, some statements and/or 
examples are vague and underdeveloped. Terms/concepts only appeared in a few parts of 
the post. The response contains grammatical and structural errors but not enough to make 
reading difficult.  It is free of spelling errors. 

C/CD: 

A response that is adequate but not very effective in responding to the assignment.  Parts 
of the assignment have not been addressed and/or ideas are not sufficiently 
developed.  Terms/concepts were used sparingly. The response contains generalizations 
supported with one-sentence reasons or examples.  Organization is discernible but may 
be difficult to follow.  Reading is made difficult by awkward phrasing or sentence 
structure and/or grammatical errors.  Nonstandard English may be present and the post 
lacks a maturity of expression. The response does not follow all of the criteria outlined on 
the assignment. 

D 

A response that is difficult to read. It contains vague language and reflects little 
complexity of ideas. The post lacks examples and fails to demonstrate "active" reading. 
None of the components listed on the assignment appear in the response. The student 
failed to apply terms and concepts within the post. Nonstandard English and multiple 
grammatical errors are present.  Clearly it has not been proofread.  It lacks a maturity of 
expression.  

F: 

All of the above, except this response has serious weakness in both content and 
mechanics.  
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VIEWING THE BODY IN PAIN-PART 2 

PURPOSE: 

• To fulfill the role of student and teacher 
• To summarize and synthesize reading material and audio/visual artifacts 
• To analyze artifacts using relevant terms/concepts 
• To demonstrate “active” reading 

  

DIRECTIONS: In reference to Stephen Spielberg's Band of Brothers episode "Why We 
Fight" and Cynthia Ozick's "The Shawl,"  address the following: 

1. Write a brief statement to summarize the central theme and plot of "Why We Fight." 
Consider such rhetorical dimensions as purpose, context, and audience as well as 
ethos, logos, and pathos. Compare to Ambrose's version of events in "Getting to 
Know the Enemy." 

2. Write a brief statement that analyzes the formal elements of the film. In terms of 
audio/visual elements, examine the use of musical score, sound effects, lighting, color 
scheme, angle, focus, etc. that illustrate Spielberg's "framing" of events. What is 
the function/purpose of these devices? In what ways do these devices compare to 
Ambrose's version of events? Use specific examples to support your ideas. 

3. Write a brief statement to summarize the central theme and plot of "The Shawl." 
Consider such rhetorical dimensions as purpose, context, and audience as well as 
ethos, logos, and pathos. 

4. Write a brief statement that analyzes the formal elements of the short story. In terms 
of linguistic elements, examine the use of setting, character, symbolism, imagery, 
point of view, figurative language, etc. that illustrate Ozick's "framing" of events. 
What is the function/purpose of these devices? Use specific examples to support your 
ideas. 

5. Finally, write a brief statement that applies concepts from Scarry, Sontag, and Zinn to 
reflect upon the effects, problems, and ethical considerations of producing these 
"frames" of World War 2. What are the potential emotional, perceptual, and somatic 
experiences of audiences when exposed to these very different "frames" of World 
War 2? Compare/contrast. 

 REQUIREMENTS:                                                                                                          

• Your response should provide a well-developed paragraph for each statement. You 
may choose to number your responses, OR write a response in essay format. 

• Review the following artifacts:   
o Steven Spielberg's "Why We Fight" (compare to "Getting to Know the Enemy") 
o Cynthia Ozick's "The Shawl" 

• Apply concepts from the following references: 

https://mtu.instructure.com/courses/1110973/files/56463919/download?wrap=1
http://www.ebooktrove.com/top_ten/Ambrose_Stephen_BandofBrothers.pdf
http://www.ebooktrove.com/top_ten/Ambrose_Stephen_BandofBrothers.pdf
http://www.ebooktrove.com/top_ten/Ambrose_Stephen_BandofBrothers.pdf
https://mtu.instructure.com/courses/1110973/files/56463919/download?wrap=1
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o Elaine Scarry's introduction to The Body in Pain
o Susan Sontag's "Looking at War"

• Incorporate one significant quotation from each of the aforementioned readings to
support your ideas. Be selective! Your work should be mostly paraphrased; please
do not just copy and paste "chunks" of the text into your writing.

• Please cite the reading material using MLA or APA format. Failure to
properly cite your sources will result in a failing grade for this assignment.

• Examples and illustrations help to clarify your ideas
• Terms and concepts need to be integrated throughout your writing to demonstrate

your understanding of the reading material
• No spelling, grammatical, or typographical errors.

Your work will be assessed as follows: 

A/AB: A response that is exceptional.  It demonstrates the student’s ability to read, 
reflect, and provide specific examples. Terms and concepts are integrated throughout the 
response. All criteria for the assignment are satisfactory. The response is free of sentence 
structure, usage, and spelling errors.  It may contain a few minor punctuation errors.        

B/BC: A response that is solid and fulfills the assignment. However, some statements 
and/or examples are vague and underdeveloped. Terms/concepts only appeared in a few 
parts of the post. The response contains grammatical and structural errors but not enough 
to make reading difficult.  It is free of spelling errors. 

C/CD: A response that is adequate but not very effective in responding to the 
assignment.  Parts of the assignment have not been addressed and/or ideas are not 
sufficiently developed.  Terms/concepts were used sparingly. The response contains 
generalizations supported with one-sentence reasons or examples.  Organization is 
discernible but may be difficult to follow.  Reading is made difficult by awkward 
phrasing or sentence structure and/or grammatical errors.  

D: A response that is difficult to read. It contains vague language and reflects little 
complexity of ideas. The post lacks examples and fails to demonstrate "active" reading. 
None of the components listed on the assignment appear in the response. The student 
failed to apply terms and concepts within the post. Nonstandard English and multiple 
grammatical errors are present.  Clearly it has not been proofread.  It lacks a maturity of 
expression.  

F: All of the above, except this response has serious weakness in both content and 
mechanics.   

https://mtu.instructure.com/courses/1110973/files/56463848/download?wrap=1
http://www.newyorker.com/magazine/2002/12/09/looking-at-war
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FRAMES OF MY LAI: ETHICAL CONSIDERATIONS OF 
ATROCITY-PRODUCING SITUATIONS   

PURPOSE: 

• To fulfill the role of student and teacher 
• To review rhetorical "artifacts" 
• To present a clear and concise argument  
• To answer/raise questions of significance 
• To demonstrate “active” reading 

DIRECTIONS:  

1. Write a 500-600 word argument that addresses the questions below. This does not 
include select quotations; paraphrase. 

2. Incorporate at least 3 significant quotations from various articles. Be selective! 
3. Raise a minimum of three open-ended critical thinking questions for your peers. 
4. Answer questions posted from at least two peers during this discussion.  

 In your response, address the following: 

1.) Ethical considerations of soldiers’ behaviors while engaged in atrocity-producing 
situations: 

• What constitutes a war crime? 
• Who should be held responsible for the My Lai incident? The soldiers? Their 

commanders? The U.S. government? The military industrial complex? Refer to 
PBS' American Experience, Facing My Lai, Winter Soldier Investigation, and 
John Kerry's testimony before Congress. For further reading, you may want to 
peruse some of the articles from Vietnam War Crimes. 

2.) Ethical considerations of war photographers: 

• What role should photographers play during an atrocity-producing situation? 
• Do you agree or disagree with Haeberle's role in the massacre?  

3.) Ethical considerations of mass reproduction: 

• Describe the "framing" of the events at My Lai as these are presented in LIFE 
magazine. Consider rhetorical dimensions of this artifact. 

• What are the effects of these particular "frames" of war? 
• What are the benefits and drawbacks of photography as a form of "rhetorical 

witnessing"? (Refer to Course Terminology for further explanation of important 
terms/concepts.) 

https://www.youtube.com/watch?v=zEs3s4jCZ7M
https://mtu.instructure.com/courses/1110973/files/56463909/download?wrap=1
https://mtu.instructure.com/courses/1110973/files/56463912/download?wrap=1
https://mtu.instructure.com/courses/1110973/files/56463948/download?wrap=1
https://mtu.instructure.com/courses/1110973/files/56463911/download?wrap=1
https://mtu.instructure.com/courses/1110973/files/56463910/download?wrap=1
http://courseframework.weebly.com/rhetorical-witnessing.html
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 REQUIREMENTS:                                                                                                          

• Your response should provide a well-developed paragraph for each section. You 
may choose to number your responses, OR write a response in essay format. 

• Review the following artifact:   
o LIFE magazines coverage of the My Lai massacre 

• Cite the following references: 
o Excerpts from Facing My Lai: Bearing Witness  
o Winter Soldier Investigation 
o John Kerry's testimony before Congress 

• Apply concepts from the Course Terminology 
• Incorporate one significant quotation from each of the aforementioned readings to 

support your ideas. Be selective! Your work should be mostly paraphrased 
• Please cite the reading material using MLA or APA format. Failure to 

properly cite your sources will result in a failing grade for this assignment.  
• Terms and concepts need to be integrated throughout your writing to demonstrate 

your understanding of the reading material 
• No spelling, grammatical, or typographical errors. 

Your work will be assessed as follows:  

A/AB: A response that is exceptional.  It demonstrates the student’s ability to read, 
reflect, and provide specific examples. Terms and concepts are integrated throughout the 
response. All criteria for the assignment are satisfactory. The response is free of sentence 
structure, usage, and spelling errors.  It may contain a few minor punctuation errors.         

B/BC: A response that is solid and fulfills the assignment. However, some statements 
and/or examples are vague and underdeveloped. Terms/concepts only appeared in a few 
parts of the post. The response contains grammatical and structural errors but not enough 
to make reading difficult.  It is free of spelling errors. 

C/CD: A response that is adequate but not very effective in responding to the 
assignment.  Parts of the assignment have not been addressed and ideas are not 
sufficiently developed.  Terms/concepts used sparingly. The response contains 
generalizations supported with one-sentence reasons or examples.  Organization may be 
difficult to follow.  Reading made difficult by sentence structure and/or grammatical 
errors.  

D: A response that is difficult to read. It contains vague language and reflects little 
complexity of ideas. The post lacks examples and reads more like a summary than an 
analysis. None of the components listed on the assignment appear in the response. The 
student failed to apply terms and concepts within the post. Multiple grammatical errors 
are present.  Clearly it has not been proofread.  It lacks a maturity of expression.  

F: All of the above, except this response has serious weakness in both content and 
mechanics. 

https://mtu.instructure.com/courses/1110973/files/56463909/download?wrap=1
https://mtu.instructure.com/courses/1110973/files/56463912/download?wrap=1
https://mtu.instructure.com/courses/1110973/files/56463948/download?wrap=1
http://courseframework.weebly.com/rhetorical-witnessing.html
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WITNESSING & BEARING WITNESS: 

Recognition, Responsibility, and Response-Ability 

DIRECTIONS: Your aim for this assignment is to synthesize concepts from Susan Sontag 
("Looking at War" and Regarding the Pain of Others PowerPoint), Elaine Scarry's The 
Body in Pain, and James Nachtwey's body of work. This week, you will be focusing more 
on composing your ideas into an argument based on what you have already read. Consider 
the potential ways in which frames of war are a necessary means of confronting evils from 
which we are temporally and spatially removed. 

The required format of this particular response will be more formal in nature in order to 
prepare you for the final draft of your research paper. I want you to practice citing 
paraphrased concepts and direct quotations using MLA or APA format.  

In the introduction, present ideas about human perception and the ways in which viewers 
respond as a visceral creature when they are exposed to “frames” of a body in pain. In 
what ways do you experience particular “frames” of trauma and torture? What does it 
mean to “regard” the pain of others? Which images impacted you the most, and why? 
Draw from your sensory experiences when you gaze upon various images, and describe 
that process. 

For the body of your paper, examine the images from James Nachtwey’s TED 
Talk. Using significant terms and concepts as a theoretical lens, choose images that 
impacted you in some way to analyze the following: 

• The ways in which victims are “framed” in an image. Consider denotative
and connotative meaning; social, cultural and historical implications; and,
various aspects of the composition including foreground/background, point
of view, focus, lighting, etc.,

• Regard the body a site of pain. What are the problematic aspects of assuming
"the power of the gaze"? (See the course website.)

• What are the positive and negative impacts of "freezing trauma" in terms of
the media and viewer response? (See the course website.)

• Address the ethical aspects of recognition and response-ability when viewers
witness a body in pain. Are viewers culpable if they respond apathetically
and/or choose to do nothing? In what ways do you have the potential to use
your agency ethically and meaningfully as a response to these “frames” of
atrocities?

In your conclusion, reflect upon the reasons James Nachtwey claims he devoted his entire 
life to what he refers to as “witness photography.” What motivated him to become a war 
photographer? Why does he argue that war photography is “vital” in a democratic 

http://visualwitnessing.weebly.com/the-power-of-the-gaze.html
http://visualwitnessing.weebly.com/seeing-pain.html
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society? What are the various purposes of documentary photography he describes? 
According to Nachtwey, what is the significance of his work? From your perspective, 
what do you think should be the function of war photography? 

REQUIREMENTS: 

• Your response should be approximately 2-3 double-spaced pages.

• Include an introduction, body, and conclusion.

• Use the following sources as "artifacts" for analysis:

o James Nachtwey's "witness" photographs from his TEDTalk and/or
website 

• Use the following sources as the basis for your conceptual framework:

o John Durham Peter’s “Witnessing”

o Key concepts cited in course website:

 Seeing Pain

 The Power of the Gaze

 Glossary

• You do not need to use outside sources, although you may refer to any other
sources you have this semester that you feel are applicable to your analysis.
The following concepts/sources might be useful for your analysis:

o "Looking at War" PowerPoint by Susan Sontag

o The "Introduction" of The Body in Pain by Elaine Scarry

• A Works Cited must be included at the end of your response!

• Incorporate significant quotations (be selective!) from each of the
aforementioned readings to support your ideas.

• Please cite the reading material using MLA or APA format. You may want to
reference the APA style guide of MLA PowerPoint if you struggle in this
area.

• Please proofread for spelling, grammatical, or typographical errors.

 YOUR WORK WILL BE ASSESSED BASED ON THE ATTACHED RUBRIC. 

http://www.bing.com/videos/search?q=jamesnachtwey+tedtalk&view=detail&mid=20AAE4E81ED8081C4C3620AAE4E81ED8081C4C36&FORM=VIRE
http://jamesnachtwey.com/
http://courseframework.weebly.com/glossary.html
http://visualwitnessing.weebly.com/seeing-pain.html
http://visualwitnessing.weebly.com/the-power-of-the-gaze.html
http://visualwitnessing.weebly.com/glossary.html
https://mtu.instructure.com/courses/955222/files/38129512/download?
https://mtu.instructure.com/courses/955222/files/38129506/download?
https://mtu.instructure.com/courses/955222/files/39524823/download?wrap=1
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“My wish: Let my photographs bear witness” 

Directions: Watch James Nachtwey’s TED Talk and answer the following questions to 
the best of your ability.  

1. Describe the reasons James Nachtwey devoted his entire life to what he refers to as
“witness photography”. What motivated him to become a war photographer?

• What are the various functions of documentary photography, as Nachtwey describes
it?

• According to Nachtwey, what is the significance of his work?

• From your perspective, what do you think should be the function of war photography?

2. Reflect upon the images from James Nachtwey’s TED Talk. Choose an image that
impacted you in some way to address the following: 

• Which images impacted you the most, and why? Draw from your sensory
experiences when you gaze upon various images, and describe that process.
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• The denotative (literal) meaning an image (or images). How was the image 
“framed”? Consider various aspects of the composition including 
foreground/background, subject matter, point of view, focus, lighting, color, etc. 

 

 

 

• Consider the connotative meaning (i.e. social, cultural and historical implications). 
What might this image mean in different contexts?  

 

 

 

 

 

3. Address the ethical aspects of witnessing trauma as 2nd and 3rd person witnesses. 
What is our responsibility (i.e. ethics) as third-person witnesses to demonstrate our 
response-ability (e.g. agency)? In other words, what can we do? What should we do?  
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“Witnessing” Discussion Questions 

1. What is witnessing?

2. What ‘modes’ and ‘layers’ of witnessing exist that are not described by Peters?

3. What is the exigency?

4. What is the goal of witnessing?

5. What questions are raised in the beginning of Peters’ article that illustrates the
challenge of witnessing?

6. Why are photographs and video footage considered to be more acceptable forms
of evidence as opposed to oral testimony?

7. What are the 3 domains of witnessing?

8. What does it mean?
• To watch
• To narrate
• To “be present”

9. Describe the etymology of the term “witness” as both a noun and a verb.

10. Recall a moment in time when you experienced excruciating physical pain or a
trauma. How would you describe it?

11. Do the problems with the veracity of testimony outweigh the exigency?

12. How do Psychological Aspect of “dissonance-reduction” illustrate problems with
witnessing? How are these examples different from bearing “false witness”?

13. In terms of the history legal theory, what kind of people are considered to be
“incompetent witnesses”?

14. Describe the correlation between pain (torture, punishment) and truth. How is
pain wrapped up in the process of witnessing? What are the consequences of
corrupt testimony (i.e. bearing false witness)?
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15. “Witnessing is necessary, but not sufficient: if there are no witnesses, there is no
trial, but witnesses do not secure a conviction or an acquittal. A witness is never
conclusive or final despite the most militant attempts of martyrs or torturers to
make it so” (713).

16. “One’s responsibility to bear witness, Elie Wiesel argues, cannot be delegated:
testimony is unique to the survivor. It is impossible for the witness to remain
silent; but it is also impossible for the witness to describe the event” (713). Agree
or disagree?

17. What does Peters mean by the “moral privilege” of the martyr/captive?

18. What do you think of the notion that the only “true” witness is a dead one?

19. What are the potential dangers of witnessing? (714)

20. Can testimony ever be objective? Consider various forms of testimony.

21. What is “the hierarchy of testimony”? (715)

22. What is the difference between an “objective witness” and a survivor? (716)

23. What correlations can be drawn between Herman and Chomsky’s propaganda
model and Peters notion of witnessing?

24. Describe the “veracity gap” in mass communication.

25. “Presence is fragile and mortal; recordings have durability that survives in
multiple times and spaces” (718)

26. What distinction does Peters make between fact and fiction on page 721 to
illustrate when “responsibility” is a requirement?

27. “The present is blind to what the future will value. We didn’t notice the butterfly
that started the typhoon” (722). The quotation perfectly encapsulates the “gaps” in
witnessing. What other gaps exist in the witnessing process?
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PROBLEMS OF REPRODUCIBILITY 

PURPOSE: 

• To answer questions of significance
• To demonstrate critical thinking and active reading
• To review course terms/concepts and re-examine "frames" of war

DIRECTIONS: Answer each of these questions to the best of your ability by referring to 
terms/concepts, examples, and illustrations provided in Patrick Hagopian’s “Vietnam 
War Photography as a Locus of Memory,” the course website, and any other material 
we have discussed this semester you may find useful. 

1. Review your response from discussion board one. Examine each picture again from
slides 24-29.  Now, examine the reproductions. (Make sure to read the 'Notes' section 
on the PowerPoint.) How has your perception of these images changed over the last 
several weeks? How has your understanding of visual rhetoric, the media and 
propaganda, and practices of looking enhanced your understanding witnessing and the 
way distant suffering is "framed"? Describe what you have learned this semester. 

2. Watch the following Daily Show clip. What critique does Jon Stewart present
regarding our media’s depiction of violence? Make sure to distinguish between Stewart's 
satirical versus literal messages to support his central argument. What support does 
Stewart provide to make his points? Provide illustrations and examples from the video 
clip and the article to support your ideas. Do you agree or disagree with his position? 
Explain. 

3. In John Kerry's testimony before Congress, he referred to the My Lai massacre as a
metaphor for other Vietnam War crimes that were occurring overseas. In what ways does 
the photographic coverage of My Lai help us to understand the Abu Ghraib scandal? 
What can we learn from these incidents moving forward? Address the immediate and 
long term impacts of releasing photographic evidence into the rhetorical culture as well 
as the potentially harmful effects of reproducing these images. What are the politics of 
looking? How ought we to compose ourselves in response to trauma witnessed? 

REQUIREMENTS: 

• Provide numbered answers
• Each response must demonstrate “active reading”

http://www.cc.com/video-clips/dgu777/the-daily-show-with-jon-stewart-face-off
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• Be descriptive in your answers by providing specific examples and direct references
to the reading material.

• DO NOT just paste “chunks” of the reading material in your writing. The majority of
your writing for these exercises should be paraphrased (i.e. in your own words). Use
direct quotations sparingly.

• Terms and concepts need to be integrated throughout your writing to demonstrate
“active reading”

• Please use proper MLA or APA format when citing reading material. Make sure to
include the page number.

• No spelling, grammatical, or typographical errors

Your work will be assessed as follows: 

A/AB: A response that is exceptional.  It demonstrates the student’s ability to read, 
reflect, and provide specific examples. Terms and concepts are integrated throughout the 
response. All criteria for the assignment are satisfactory. The response is free of sentence 
structure, usage, and spelling errors.  It may contain a few minor punctuation errors.        

B/BC: A response that is solid and fulfills the assignment. However, some statements 
and/or examples are vague and underdeveloped. Terms/concepts only appeared in a few 
parts of the post. The response contains grammatical and structural errors but not enough 
to make reading difficult.  It is free of spelling errors. 

C/CD: A response that is adequate but not very effective in responding to the 
assignment.  Parts of the assignment have not been addressed and/or ideas are not 
sufficiently developed.  Terms/concepts were used sparingly. The response contains 
generalizations supported with one-sentence reasons or examples.  Organization is 
discernible but may be difficult to follow.  Reading is made difficult by awkward 
phrasing or sentence structure and/or grammatical errors.  Nonstandard English may be 
present and the post lacks a maturity of expression. The response does not follow all of 
the criteria outlined on the assignment. 

D: A response that is difficult to read. It contains vague language and reflects little 
complexity of ideas. The post lacks examples and reads more like a summary than an 
analysis. None of the components listed on the assignment appear in the response. The 
student failed to apply terms and concepts within the post. It fails to develop or support a 
thesis. Nonstandard English and multiple grammatical errors are present.  Clearly it has 
not been proofread.  It lacks a maturity of expression.  

F: All of the above, except this response has serious weakness in both content and 
mechanics. 
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HU 3800: READING NOTES 

DIRECTIONS: For each class, you will create reading notes in order to prepare for 
discussion. Your notes must include two distinct sections:  

Section One: 

 Respond to the assigned reading material by writing two fully developed paragraphs. 
Be clear and concise in your writing. 

o The first paragraph should resemble an abstract where you will summarize the 
central argument, main ideas, and potential findings of the reading. This 
paragraph should be approximately 100-150 words.  

o The second paragraph can: be a critique of the reading; indicate why you think 
particular ideas/concepts are useful or not; call attention to points of agreement 
and/or departure among other readings. Do not summarize the article or chapter 
in this paragraph. Rather, analyze and/or critique the strengths/weaknesses 
readings. The most important thing is to demonstrate “active” reading. This 
paragraph should be approximately 200-350 words. 

 Do not include quotations in this section; paraphrase ideas rather than using quotations. 

Section Two:  

 Include a minimum of three significant quotations from the text (include the author’s 
last name and page #). Be selective in the quotations that you include. You may be 
asked to share these in class in order to raise questions or bring up major points of 
significance. 

 Include a minimum of three open-ended and/or critical thinking questions for class 
discussion.  

Guidelines: 

 Type your response using Times New Roman, 12 pt. font, and 1” margins. The 
document may be single or double-spaced.    

 Include a heading with your name, the course, your instructor’s name, and the date 
 Keep your eye on the argument or central idea rather than the author’s writing style. 
 Consider the historical context out of which the writing is constituted. Be fair to the 

author. 
 Find a “take-away” or two from the text. 
 Take time to reflect upon the reading material before crafting your questions. 
 Annotate as you read. This will save you time! 
 Write in an academic style using the standard conventions of academic English. If your 

work clearly has not been proofread and is illegible, you will receive point deductions. 
 

Hard copies of your reading notes are due at the end of every class session. In the 
event that class must be conducted as a “remote access day” due to extenuating 
circumstances, students will be notified to post their notes on Canvas discussion.  
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PUBLIC COMMUNICATION: CAMPAIGN ANALYSIS 

DIRECTIONS: Your goal for the final project in this class is to analyze a campaign 
using theories of communication. As this course has addressed how power operates in 
different contexts of communication, your job for the final project is to show how the 
campaign you chose is constructed to communicate meaning in a particular way: either as 
a reinforcing part of the dominant structures of social, political, economic, and cultural 
life OR as a challenge to such dominance. 

1. Corporate PR campaign or a corporate social responsibility campaign (CSR):

Corporate campaigns can be current or past, but they must be PR campaigns (as opposed 
to advertising campaigns for products). A PR campaign is one that focuses on improving 
the corporation’s image often in response to a crisis it is trying to manage. Examples of 
these kinds of campaigns include: The Real Walmart; BP’s Beyond Petroleum; National 
Cattlemen’s Beef Association’s Consumer Confidence in US Beef, etc. CSR campaigns 
(sometimes also referred to as “cause-related marketing”) involve a corporation’s attempt 
to increase its revenue and enhance its social image while also contributing to the 
objectives of a non-profit organization. These kinds of campaigns include: Dove 
Campaign for Real Beauty; Levi’s Go Forth; Exxon Mobil’s National Math & Science 
Initiative; Working Assets Give for Change, etc. 

2. Non-profit (government or non-government organizations (NGOs):

Non-profit campaigns are conducted by local, state, and federal government agencies or 
by NGOs (which are not part of government or corporate entities, although they may be 
funded by such entities). Government campaigns include: Bully Prevention; National 
Breastfeeding Campaign; Discover the Forest, etc. NGOs are civil society organizations 
that are most often associated with philanthropy, humanitarian work, or other specific 
social issues. Examples of NGO campaigns include: Media Literacy Project; Humane 
Society’s Be Cruelty Free; Doctors Without Borders’ Access Campaign; The Advocacy 
Project; Amnesty International; AmeriGives; Do Something; MSF, Water.org, etc. 

3. Socio-political activism:

Activist groups are similar to NGO advocacy or may also be NGOs themselves, but they 
tend to derive out of social movements interested in radical change. While advocacy 
groups can be thought of as working within institutional power structures, activism often 
works outside dominant structures of power (e.g. organization of mass protests and 
demonstrations, physical occupation of public or private spaces, mass boycotts, etc.), and 
thus they are not as likely to label their work as a specific campaign. Activist 
organizations also range with respect to degree of radical change they seek and the degree 
of radical strategies they adopt, from mainstream outlets for messaging to law breaking as 
the most extreme. Examples include: Ban Bossy; Live Aid; Media Reform Movement; 
Food and Water Watch; Greenpeace; PETA; Earth First; Occupy Wall Street; End 
Citizens United; Anonymous, etc. 
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OBJECTIVE: Show select communication theories at work in specific real-world 
campaigns 

REQUIRED: Project portfolio AND a 15-20 minute presentation 

STEPS FOR THIS PROJECT: 

1. Within your assigned groups, choose a type of campaign. 
2. Brainstorm and decide on a specific campaign (must be approved by 4/7). 
3. Do research: Examine a sufficient array of sources that together produce or construct 

a sense of what your campaign is about and how it works from a variety of 
perspectives (e.g. advocates and critics) 
o Do an initial Google search 
o Do a Lexis Nexis search (by major news, trade sources, company information, 

government documents) 
o Find specific examples of the campaign’s public message(s) 
o Do an academic search to find at least one academic (critical) source on your 

campaign 
4. Analysis 

o Political economy: What organization is behind the campaign? What is the 
organization’s reason for existing (i.e. what is its mandate)? What is its objective? 
Is it responding to something happening in the business environment, the culture 
of everyday life, sociopolitical or geopolitically? What ideologies shape the 
organization’s purpose? Does it work within or against capitalism? How do the 
frameworks of meaning that construct its sense of itself relate to dominant power 
structures in society (i.e. status quo)? 

o Representation: How does the campaign represent itself and its message to the 
public? Who is its target audience? How do you know? What messages are used 
to carry this campaign’s objective and how do they invite understanding, 
identification, and acceptance? How are the messages effectively encoded to 
produce the preferred (dominant) meanings it wishes to convey to its intended 
audience? Who is left out? For what reason? What responses are there to this 
campaign among industry or organization insiders, popular audiences, and 
academics? How are others reacting to the campaign besides its intended 
audience? 

o Public communication: In what ways does the campaign work on public opinion 
or policy-making as a means of propaganda? Or does this campaign reflect 
democratic communication as part of the public sphere? If so, how? If not, how 
does it fall short? Is this campaign better thought of as operating in a counter-
public sphere? If so, in what ways does it challenge dominant notions of power? 

o Mobilization: In what ways does the campaign (or organization) rely on a shared 
sense of collective goals to achieve its purpose? To what extent does the 
campaign professionalize its communication strategies? What strategies of 
connectivity does this campaign employ? Does it use mainstream or alternative or 
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autonomous media strategies? What problems with co-optation has the campaign 
experienced, confronted, or dismissed? 

5. Produce Portfolio
o Includes a typed, detailed outline of the presentation in APA or MLA format. Cite

your sources!
o Examples of campaign messages
o Works Cited or References page. Must include relevant sources from the course

and at least three outside sources, one of which must be an academic source.
6. Prepare and practice presentation

o Creatively present your public communication campaign analysis using
audio/visual aids. Video clips, PowerPoint, mock newspapers, Prezi, and other
creative methods are encouraged. The aids should be mostly visual. No blocks of
text! If you choose to use media clips, they may take up no more than 5 minutes
of the presentation. Clips must be cued up and ready to go.

o Describe the campaign and provide an in-depth analysis using various
communication concepts we have discussed throughout the semester. Define
concepts by orally citing your research, then apply these to specific examples
from the campaign. Provide several examples from the campaign as these relate
to communication concepts to support your ideas.

o Use notecards with bullet points or key phrases to keep you on point. Do not read
to the audience!

o Professional attire is appropriate. No hats, hoodies, jeans, t-shirts, etc.
o 15-20 minutes in length. Going under the time limit will result in point

deductions, so practice! 
o All group members must equally participate in the oral presentation.
o I will ask the group to hand in their portfolio just prior to their presentation. All

groups must present on their assigned day, or your group will receive a
zero. The entire group is responsible for the information inside the portfolio and
in the presentation.

Some useful sources: 

• Ad Council: http://www.adcouncil.org/
• Forbes: Most Imaginative CSR Campaigns:

http://www.forbes.com/2010/07/09/pepsi-macys-twitter-tide-levis-advertising-
responsibility-cmo-network-imaginative-csr.html

• NGOs: United Nations Rule of Law: https://www.un.org/ruleoflaw/
• NGO Monitor: http://www.ngo-monitor.org/
• Sources on media coverage: Free Press; Fairness and Accuracy in Reporting; Media

Transparency; PR Watch
• Alternative media: Alternet; Counterpunch; Dissent; Gorilla News Network; Mother

Jones; The Nation; Utne Reader
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Philosophies on Ethics (Lecture Notes) 

Rhetoric of Motives (Burke): 

• Rhetoric is “the art of a good man”
• credibility; character; competence; morals and trustworthiness
• common ground (identification)

Nicomachean Ethics (Aristotle) 

• ethiké areté- “excellent character”
• Right vs. wrong: moral judgments cannot be reduced to universal principles; there are

always exceptions
• Virtuous or vicious:  Are others suffering as a result of our actions?
• Moral conduct implies choice. Choice involves deliberation; the ability to act freely
• What does it mean to be a “good” person?

o Requires compassion, empathy, and altruism
o Someone who serves the greater good of mankind and engages in “other-

centered” behavior.
o The goal of a moral person should be “to achieve the highest human good” and

inspire others to be good as well
• What makes a life “good”?

o happiness, moral and intellectual virtues, pleasure principle right vs. wrong;
• Utilitarianism: “goodness” = happiness of sentient beings.

Virtues (and their opposites): 

1. Courage (cowardice)
2. Temperance (pleasures [taste/touch]; licentiousness)
3. Liberality/generosity (prodigality; self-indulgent)
4. Honor (ill repute; distrustful)
5. Magnanimity/noble (vanity)
6. Amiability (unpleasant; unkind)
7. Sincere/truthful (deceptive)
8. Humble (boastful)
9. Wit (boorish)
10. Patience (irascibility)

Intellectual virtues: = aimed at achieving the highest level of truth 
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1. Contemplatives
2. Calculative
3. Resourceful
4. Understanding
5. Jurisprudence
6. Consideration

Actions: 

• voluntary (actions we initiate)
• involuntary (unintentional)
• non-voluntary

Justice: 

• Unjust: unfair or lawless; wrongdoing
• Just: fair, equitable
• Gradations of misconduct (provocation; ignorance)
• Natural vs. civil law
• equity

Being and Nothingness (Sartre): 

• Existential viewpoint; negates religion
• “God” is a term for the ineffable; predestination is a myth; humans are responsible for

their choices
• Master/slave dialect
• Subject (subjectivity) vs. object (or “otherness”)
• Being-for others vs. being-for-itself
• Being toward death: you stare into the abyss, and the abyss stares right back the

human condition
• Alienation: we each experience being toward death individually which results in angst
• Bad faith: illusion that we do not have any choices; willing compliance or a state of

false consciousness
• living authentically vs. living an inauthentic life

o Inauthentic life: residing in bad faith; living within “the confines of the box”
o We always have a choice to be an oppressor or not; the only way to live an

authentic life is to remove yourself from “the confines of the box”
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The Atrocity Paradigm (Card): 

• Examines inexcusable actions; immoral deeds; intolerable harms
• Exists on a continuum:   culpable ignorance or weakness [------------------------ -]

deliberate evil
• Aims to explore ways for the government to respond to evil deeds without incurring

further harm
• Considers the problem of inciting anger by examining this issue; critiquing government

deeds can become a rallying tool/political club for creating civil unrest
• Real people are both victims and perpetrators; victims easily become perpetrators
• Difference between individuals who commit evil deeds and institutional evils

Premises on the Theory of Evil: 

• Evils are inexcusable wrongs
• Evils need not be extraordinary
• Not all institutional evils imply individual culpability
• Evils are reasonably foreseeable, intolerable harms

o Intolerable = normative concept; “what a decent life cannot include” (8)
• Not all evils are atrocities
• Irreversible
• Human, not demonic
• Urgent; life and basic quality of life are at stake
• Motives: greed, ambition, jealousy, others?
• Examples: abuse, premeditated murder, torture, terrorist acts

Atrocity: 

• Produced by culpable wrongs
• Does not include natural disasters
• All atrocities are evil
• Examples: genocide, massacres, mass murder

Lesser Wrongs: 

• An immoral action that does not result in an intolerable harm
• A morally justifiable act that may inflict harm
• Intentionality is a factor
• Lesser wrongs are not necessarily evil
• Examples: Petty theft, tax evasion, deceptive acts
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Justifications: 
• Metaphysical excuse: compulsion or ignorance; mitigates or removes culpability and/or

responsibility
• Moral excuse: morally justifiable reasons for committing evil deeds mitigates

culpability without removing responsibility

Three Myths Re: Concept of Evil: 

• Evil doers are all monsters and cannot be reasoned with
• Humanity can be divided into two camps: good vs. evil (binary opposition)
• Evil is a metaphysical power or force that possess certain people

Assumptions: 

• We are all capable of committing evil deeds
• “Evil men” who qualify as monsters are:

o Made (Nurture)
o Born (Nature)

Humane Responses (9): 

• May include apologies, truth commissions, reparations, memorials, education
(agency)

• “Inhumane response by government not only jeopardize the possibility of post-
conflict peaceful co-existence but also rightly undermine the confidence of a
people in the government that so response” (6).

• Transparency is key in order for a government to maintain its trustworthiness
• Secrecy jeopardizes accountability and procedural justice

Examples of Evil Deeds w/o Moral Excuse: 

o Milgram – Obedience experiments (2/3 complied)
o Zimbardo – SPE (no directions given)
o Arendt – Banality of Evil

o Examination of the Eichmann trial
o Incapacity to think critically
o Inability to consider perspective of victims

Questions: 

1. What are defensible norms of “right” and “wrong”?
2. What distinguishes “evils” from “lesser wrongs”?
3. What kinds of evils are there and how are they related to one another?
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4. How are evils perpetrated? Who is vulnerable to them?
5. What responses to evils are honorable? What is the best course of an action to an

attack?
6. When are violent retaliations justifiable? Is it ever acceptable to engage in a

counter-attack that results in the deaths of non-combatants?

Atrocity-Producing Situations (Lifton): 

Militarily and psychologically structured to turn average people into criminal killers; the 
environment causes the atrocity 

• Military Structure:
o Counterinsurgency war in distant, alien environment
o Basic training: racism; “otherness”; dehumanization of the enemy
o “Faceless enemies”; can’t tell who the enemy is

• Psychological Structure:
o Fear and helplessness due to military vulnerability (land mines, booby traps,

free fire zones)
o Anger and grief: deaths of brothers in arms
o Hunger for retaliation
o Dual role: victims and executioners
o “doubling” : formation of a second self; psychic dissociation as a result of

witnessing trauma; sub-self becomes autonomous in brutal circumstances
o “In environments where sanctioned brutality becomes the norm, sadistic

impulses dormant in us all, are likely to be expressed. The group’s violent
energy becomes such that an individual soldier who questions it could be turned
upon” (par. 10)

Questions: 

1. Who is responsible when an atrocity-producing situation occurs?
2. What are the ethical and psychological lessons to be learned from My Lai?
3. How does Lifton define “bearing witness”?
4. What does he refer to as a “second witness”? Radical witness? False witness? (22-

23)
5. Why is it important for us to bear witness? (24-5)
6. What causes an atrocity-producing situation?
7. What created the psychological context of the My Lai incident?
8. Why is the My Lai massacre considered to be a metaphor for the entire Vietnam
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RHETORICAL ANALYSIS EVALUATION 

   Exceeds Expectations         Meets Expectations          Does Not Meet Expectations 
Focus and Unity •Clearly articulates

transitions 
throughout essay 

•Each paragraph has a
clear, individual 
purpose that helps 
support that main point 

• Has a clear central point or
thesis

• Utilizes logical
examples to support
main point

• Maintains topic
within individual
paragraphs for the
most part

• All paragraphs support
main point

• Includes an unclear main
point or lacks a main point
altogether

• Paragraphs may not maintain
focus on the main point

• Multiple topics present within
individual paragraphs

Structure • Includes clear,
well-articulated
transitions
between ideas

• Essay structure
is used to help
convey essay
content

• Includes clear
introduction and
conclusion

• Paragraphs are clearly
defined and focused

• Entirety of the essay
is a cohesive unit

• Paragraph divisions are
unclear or illogical or lacks
paragraphs altogether

• Offers little connection between
paragraphs

• Offers a weak introduction and
conclusion or lacks them
altogether

Development • Effectively analyzes
evidence

• Uses a variety of
detailed, specific
examples

• Comes to conclusion
based upon examples
and evidence
provided

• Includes original and
non imitati e

• Offers significant
elaboration on main
point

• Utilizes examples
to explain and
support main point

• Work on
“engaging” your
sources

• Offers little evidence of critical
thought

• Lacks examples
• Includes examples that may

not support main point
• Conclusion may not be consistent

with evidence

Tone & Style • Excellent 
academic tone
and diction

• Includes no repetition
• Offers varied

sentence structure
• Is stylistically

original and non- 
imitative

• Includes visual
elements, which
enhances the overall
content of the paper.

• Utilizes a basic academic
tone

• Includes a little repetition
• Uses adequate

word choice for
college-level
writing

• Has a little
repetition in
sentence structure
or phrasing

• Use parallel
structure

• Utilizes inappropriate tone and
word choice for college-level
writing

• Writing is excessively wordy or
awkward

• Includes significant repetition
in sentence structure or word
choice

• Avoid passive voice
• Don’t end a sentence with a

preposition
• Avoid contractions
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 • Completely lacks 
major grammatical 
errors 

• Grammar and
mechanics are 
nearly flawless 

• Generally lacks major
grammatical errors

• Sentences are clear and
easily understood

• Minor grammatical errors
do not inhibit readability

• A few errors with comma usage
• Several comma splices. This is a

type of run-on sentence
• Includes many unclear sentences
• Several errors in comma

usage/punctuation

ADDITIONAL COMMENTS: 

NAME:         

   /50 Pts. 

Grammar/
Mechanics 
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Research Outline Grading Rubric 

Name: ___/100 pts. 

I. Introduction 

a. Attention Getter (the "hook")/Opening Statement

b. TQS Established

c. Audience Analysis/Common Ground Established

d. Central Argument/Thesis

e. Preview of main ideas

  Outstanding    Above Average    Average    Minimal Mastery    Poor/Incomplete 

II. Body

a. 3-6 Clear Main Points

b. Logical Organization of Ideas

c. Each coordinate point has at least 2-4 subordinate points

d. Ethos established

i. Defined and explained complex terms/concepts

ii. Cited sources in the appropriate places

e. Pathos established

  Outstanding    Above Average    Average    Minimal Mastery     Poor/Incomplete 

III. Conclusion

a. Provided a summary of main ideas?

b. Restated/clarified argument?

c. Reflection, observation or solution provided?

d. Lasting Impression?

  Outstanding    Above Average    Average    Minimal Mastery    Poor/Incomplete 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES/ 

YES 

NO/ 

NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 
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Additional Questions: 

*Did the student include citations in the outline?

**If not, the student has plagiarized 

*Did the student incorporate a minimum of 8 sources in the outline?

*Outline Format:

-Includes an introduction, body and conclusion? 

-Student used the proper outline labels (I, II, III, A, B, C, 1,2, 3…)? 

**Every main point (e.g. A, B, C) should have at least 2-4 subordinate points (e.g. 
1, 2, 3…) 

-Written out in full-sentences? 

-Typed used the proper heading, running header and title format for APA or MLA 

*Works Cited

-Correct format (heading, 1” hanging indent, alphabetical order, etc.) 

-All sources listed on References page are cited in the outline 

**If not, this is “padding” the bibliography, a form of plagiarism 

OVERALL ASSESSMENT: 

  Outstanding     Above 
 Average 

    Average   Minimal    
  Mastery 

Poor Mastery/ 
Incomplete: 
Revise and 
resubmit 

A 
93-100 points 

AB/B 
82-92 points 

BC/C 
72-81 points 

CD/D 
60-70 points 

F 
0-59 points 

COMMENTS/SUGGESTIONS: 

YES/NO 

YES/NO 

YES/NO 

YES/NO 

YES/NO 

YES/NO 

YES/NO 

YES/NO 
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RESEARCH PROJECT EVALUATION 

INTRODUCTION 
 Exceeds Expectations         Meets Expectations      Does Not Meet Expectations 

Attention Getter 

Audience Analysis 

Purpose Established 

Central Argument 

Preview of main ideas 

BODY 
 Exceeds Expectations         Meets Expectations          Does Not Meet Expectations 

Focus and Unity •Clearly articulates
transitions 
throughout essay 

•Each paragraph has a
clear, individual purpose 
that helps support that 
main point 

• Has a clear central point
or thesis

• Utilizes logical
examples to support
main point

• Maintains topic
within individual
paragraphs for the
most part

• All paragraphs support
main point

• Includes an unclear
main point or lacks a
main point altogether

• Paragraphs may not
maintain focus on the
main point

• Multiple topics present
within individual
paragraphs

Structure • Includes clear,
well-articulated
transitions
between ideas

• Essay structure is
used to help
convey essay
content

• Includes clear
introduction and
conclusion

• Paragraphs are
clearly defined and
focused

• Entirety of the essay
is a cohesive unit

• Paragraph divisions are
unclear or illogical or
lacks paragraphs
altogether

• Offers little connection
between paragraphs

• Offers a weak
introduction and
conclusion or lacks them
altogether

Development • Effectively analyzes
evidence

• Uses a variety of
detailed, specific
examples

• Comes to conclusion
based upon examples
and evidence provided

• Includes original ideas

• Offers significant
elaboration on main
point

• Utilizes examples
to explain and
support main
point

• Work on
“engaging” your
sources

• Offers little evidence of
critical thought

• Lacks examples
• Includes examples

that may not support
main point

• Conclusion may not be
consistent with evidence
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Tone & Style • Excellent
academic tone
and diction

• Includes no repetition
• Offers varied sentence

structure
• Is stylistically original

and non- imitative

• Utilizes a basic academic
tone

• Includes a little repetition 
• Uses adequate

word choice for
college-level
writing

• Has a little
repetition in
sentence structure
or phrasing

• Use parallel
structure

• Utilizes inappropriate
tone and word choice for
college-level writing

• Writing is excessively
wordy or awkward

• Includes significant
repetition in sentence
structure or word
choice

• Avoid passive voice
• Don’t end a sentence with

a preposition
• Avoid contractions

Grammar/ 
Mechanics 

• Completely lacks
major grammatical
errors

• Grammar and
mechanics are
nearly flawless

• Generally lacks major
grammatical errors

• Sentences are clear and
easily understood

• Minor grammatical errors 
do not inhibit readability

• A few errors with comma
usage

• Several comma splices.
This is a type of run-on
sentence

• Includes many unclear
sentences

• Several errors in comma
usage/punctuation

CONCLUSION 
 Exceeds Expectations         Meets Expectations        Does Not Meet Expectations 

Summary 

Solidify Argument 

Reflections/ 
Observations 

Lasting impression 

ARGUMENT QUALITY 
  Exceeds Expectations          Meets Expectations        Does Not Meet Expectations 

My these fulfills the 
“so what?” 
Persuasive Appeals 

Each reason I 
provided in support of 
my thesis is fully 
explained with 
research, logic, and/or 
examples 
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WORKS CITED 
      Exceeds Expectations         Meets Expectations      Does Not Meet Expectations 

MLA or APA 
Format 

One or two mistakes Three or four errors Completely incorrect; see 
Turabian’s text 

Technical 
Proficiency 

Perfect!  Followed 
all guidelines and 
rules! 
 -1 book 
 -2 periodical 
sources 
 -2 scholarly 
sources 
 -2 credible online 
articles 
 -Other source type 

 -Incorrect heading 
 -Must use hanging indent 
 -Labeling error 
 -other: 

  -Capitalize the first word in 
titles 

  -Must be in alphabetical order 
  -Something is missing from 

the citations 
  -Source types are not 

varied 
  -Sources listed were not cited 

in the paper. This is “padding 
the bibliography,” which is 
PLAGIARSISM!! 

 Completeness Perfect! Had a 
minimum of 8 varied 
sources 

Had 8 sources but one or 
two of the required sources 
types was missing 

Did not have 8 sources – The 
Works Cited page is 
incomplete! 

RESEARCH 
    Exceeds Expectations         Meets Expectations     Does Not Meet Expectations 

Source integration 
and MLA, or APA 
Parenthetical Citations 

Perfect! 
  -Correct format 
  -Included all 

necessary research 
components 
 -In text citations were 
written out 
 -In text citations had 
proper parenthetical 
 -Direct quotations were 
introduced 
 -Proper paraphrasing 
 -Sources were engaged  

Good; One or two errors 
 -Title page/heading is 
missing or incorrect 
 -Running header is 
missing or incorrect 
 -Italicize the titles of 
newspapers, 
magazines, books, 
etc. 
 -Citations were 
missing a p.# 
 -Forgot to explain one 
or two quotations. 
 -Missing page 
#/year in citations 

 Poor; multiple errors 
 -Format of parenthetical 
citations incorrect 
 -Did not include any 
in text citations or 
parenthetical 
citations 
 -Did not explain my 
quotations 
 -Poor paraphrasing: 
maintained the same 
sentence structure and/or 
word order; or did not 
follow the 3 word 
minimum rule 

OVERALL ASSESSMENT 
Outstanding Above Average Average Minimal Mastery Poor Mastery/Incomplete: 

Revise and resubmit 

A AB/B BC/C CD/D F 
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